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1. About the Handbook

Dear Student,

The present Handbook has been designed to guide you especially about the
syllabus and practical component of the programme. Initially the book clarifies the
objectives of the programme, so that, you will not miss the focus. The structure of the
programme will guide you to decide the emphasis with which you need to take up each
course. Syllabus will help you to know the focal points and also to study taking into
consideration the scope for each major and sub-content of the courses. The guidelines for
practical component has been presented under two headings. The first part will clarify the
assignments as well as the procedure of taking up the assignments under ‘core courses’.
The second part guides you about the assignments you need to take up under ‘Enhancing

Professional Competencies’.



2.0 About the Programme

The Bachelor of Education ( B.Ed. Programme) in distance mode is a two- year annual
programme with a special focus on training in-service elementary level school teachers,
who do not have a degree in teacher education. This programme has been planned to
promote in depth an understanding of the teaching-learning process at the secondary and
senior-secondary levels among student teachers. It aims at promoting the necessary
competencies in student teachers to examine, analyse and reflect on perspectives of
education and assimilate comprehensively the theory and practices to promote active
participation of students for creating knowledge.

2.1 Programme Objectives:

The B Ed programme aims to promote in you

an understanding of context of education in contemporary Indian Society,

a sensitivity towards language diversity in classroom and its role in the teaching-
learning process,

an awareness about the role of contextual and socio-political realities in facilitating
learning in inclusive settings,

an understanding of paradigm shift in conceptualizing disciplinary knowledge in
school curriculum,

an understanding of the status of gender inequalities and the related challenges to
overcome the same in schools, classrooms, curricula text book and social institutions,

the competencies to organize appropriate and adequate learning experiences to reach
the goals of teaching different school subjects,

the ability to engage yourself with self, child, community and school to strength
connections between different curricular areas,

the ability to integrate and apply Information Communication Technology in
facilitating teaching-learning processes and in school management,

the competency to systematize experiences and strengthen professional competencies,
the ability to manage school activities in co-operation with other personnel of the
school.



2.2 Programme Structure

The programme is planned carefully to have a meaningful combination of both theory
and practical courses. This will promote in you the necessary competencies and skills for
teaching-learning at secondary and senior secondary level. There are core courses which
provide the theoretical knowledge and practice oriented courses/ components which help you
to validate the theoretical aspects.

This programme is a credit based programme. A credit is a representation of the amount of
learner’s study hours devoted to various aspects of study as studying the material, reference
books, writing assignments, attending counselling and undertaking practical activities etc.
One credit is equivalent to 30 study hours. Out of 4 credits of each theory courses 1 credit is
allotted to practical assignments.

You have to complete 66 credits for successful completion of the programme.
Course Structure and Semester Wise Distribution of Courses

1%t Year B.Ed.

Course Code Course Title Credits
Course - 1 Childhood and Growing Up 4
Course - 2 Contemporary India and Education 4
Course - 3 Learning and Teaching 4
Course - 4 Language Across the Curriculum 2
Course - 5 Understanding Disciplines and School subjects 2
Course - 6 Gender, School and Society 2
Course — 9 Knowledge and Curriculum 4
Course — 11 Inclusive Education 2
EPC.-1 Reading and Reflecting on Texts 2
EP.C.—3 Critical Understanding of ICT 2
Total No. of Credits 28




Course Structure and Semester Wise Distribution of Courses

2"d vear B.Ed.

Course Code Course Title Credits
Course -7 Pedagogy of School Subject - | 4
a. Kannada
b. English
c. Hindi
d. Physical Science
Course -8 Pedagoqy of School Subject - |1 4
a. Social Science
b. Mathematics
c. Biological Science
d. Commerce
Course — 10 Assessment for Learning 4
E.P.C.-2 Drama and Art in Education 2
E.P.C.-4 Understanding the Self 2
Course-12
Optional a) Guidance & Counselling 2
(Students have to b . i
) Environmental Education
choose any one of
the Optional)
. Practicum-I (Pedagogy — 1) 8
Internship Practicum-11 (Pedagogy — I1) 8
Practical Exam —I 2
Practical Exam —II 2
Total No. of Credits for 2" Year 38
Grand Total of Credits for Two Years 66




2.3 Study Centres

As per the regulations of NCTE, the programme will be conducted in adequate
Teacher Education Institutions. These study centres have been selected by Mangaloe
University and have specific roles to play in the total programme.

The study centres are expected to execute the programme as per the guidelines of
Mangalore University. The students are expected to contact their study centre
throughout the programme for all academic purposes. Guiding, teaching, and evaluation
are taken care of by the respective personnel of the study centre.



Role of Study Centres

The specific roles of the study centres are as follows:

To confirm that all students assigned to centre are registered in the institution;
To orient the students about the course;

To treat the students with love and respect;

To provide access to the physical and academic facilities available in the Institution;
To teach/ instruct/ guide the students;

To give demonstrations whenever necessary;

To clarify the students’ doubts;

To organize academic sessions, and discuss and involve the students actively in
the process;

To assess the performance (as per the guidelines of the centre);

To provide feedback regarding the performance of the students and help them to
improve in the respective tasks;

To co-ordinate seminar sessions, micro teaching sessions, and simulated teaching
sessions;

To provide guidance in planning lessons, unit plans, micro teaching sessions,
seminars, and simulated teaching sessions;

To collect all assignments of first year students during the second contact
programme, and evaluate and send the same along with allotted marks to the
centre within a week; and

To identify five mentor teachers in each centre and assign 10 students each to one
mentor teacher for specific guidance and instructions.

2.4 Learning Centres

The programme inputs are provided in three centres / places, namely, the school, the
study centres, and the workshop centres.



Learning Centres

Workshops for

Study Centres Schools EpC

Academic
Counselling
. duringWeekends

Contact
Programme

The study centres will provide learning inputs during the weekend counselling
sessions and Contact Programme. Assignments related to course papers should be
undertaken by the students in one’s own or in nearby secondary schools. Workshop to
enhance professional competencies will be organized by the Distance Education Centre
in different study centres as per requirements of the theme.

2.5 Contact Programme

Contact programme is a very important component of the B. Ed. programme. There
will be two contact programmes of a total duration of 12 weeks during the first year.
These will be held in the respective study centres. Attending these contact programmes
is compulsory. A student is required to put in a minimum of 80% of the total duration of
the contact programme

Specific Roles of Study Centres during Contact Programme

»  To check whether all students are present. If they are absent for the first two days,
the centre should be informed of their absence;

« To have an Inauguration session on the first day, make space to know one another,
and give specific instructions to be followed during their stay in their institution;
« To orient the students with the library/ wash rooms/ dining place/ classrooms, etc.;

»  To see that the students sign the attendance register every day by 11 a.m. (Collect
the Attendance Register from the centre, if not provided); and

«  To make sure that each student meets the mentor teachers for specific instructions
and guidance (especially to complete the assignments prescribed).



2.6 Learning Resources

The study materials provided by the Centre of Distance Education will be the primary

source and the students are expected to read the books suggested in the learning material.
The resources of the Mangalore University Library, Department of Education, and Study
Centres and Schools can be made use of by the students. The resources available in the
Centre for Distance Education can be collected by either visiting personally or sending a
request through mail.

2.7 Assignments: The number of assignments to be undertaken and the tests under different
courses of study for the first year are as follows (this forms the internal assessment):

Sl Course Title Number of Tests Marks Total
No. Assignments Allotted Marks
Course 1: Childhood and Growing Up 1 1 10+10 20
Course 2: Contemporary India and
. porary 1 1 10+10 20
Education
3 | Course 3: Learning and Teaching 1 1 10+10 20
4 | Course 4: Language Across the
Curriculum 1 1 5+5 10
5 | Course 5: Understanding Disciplines
and School Subjects . . S+5 10
6 | Course 6: Gender, School and Society 1 1 5+5 10
7 | Course 9: Knowledge and Curriculum 1 1 10+10 20
8 | Course 11: Inclusive Education 1 1 545 10
4 - 4 X 10
9 | E.P.C. - 1: Reading and Reflecting on + 50
Text (Workshop
10)
1 Workshop
.. . + 10+10+30 50
E.P.C. - 3: Critical Understanding of .
10 Practical
ICT
Exam
13 220

10




Scheme of Examination

1%t Year B.Ed.

Course Course Title Internal | External/ | Total | Credits
Code Assessment | Theory | pmarks
Marks Marks

Course-1 | Childhood and Growing Up 20 80 100 4

Course-2 Course'2: Contemporary India and 20 80 100 4
Education

Course-3 | Course 3: Learning and Teaching 20 80 100 4

Course-4 Cour_se 4: Language Across the 10 10 50 5
Curriculum

Course-5 | Course 5: Understanding
Disciplines and School Subjects 10 40 S0 2

Course-6 Cou_rse 6: Gender, School and 10 40 50 5
Society

Course-9 Cour_se 9: Knowledge and 20 80 100 4
Curriculum

Course-11 | Course 11: Inclusive Education 10 40 50 2

E.P.C.-1 | Reading and Reflecting on Texts 50 - 50 2

E.P.C. -3 | Critical Understanding of ICT 50 - 50 2

Total for 1% Year 220 480 700 28

11




Scheme of Examination

2"l year B.Ed.

Course Code Course Title Internal External/ | Total | Credits
Assessment | THeOry | nparks
Marks Marks
Course-7 Pedagoqy of School Subjects - |
a. Kannada
b. English 20 80 100 4
c. Hindi
d. Physical Science
Course-8 Pedagogy of School Subjects — 11
a. Social Science
b. Mathematics 20 80 100 4
c. Biological Science
d. Commerce
Course-10 Assessment for Learning 20 80 100
E.P.C.-2 Drama and Art in Education 50 - 50
EP.C.-4 Understanding the Self 50 - 50 2
Course-12
Optional
(Student has to a) Guid.ance & Counselling-
choose any one b) Environmental Education 10 40 50 2
of the
Optional)
Internship Practicum-I (Pedagogy — 1) 200 - 200 8
Practicum-1l  (Pedagogy — I1) 200 - 200 8
Practical Exam - | - 50 50 2
Practical Exam - Il - 50 50 2
Total for 2% Year 570 380 950 38
Total for 15t Year 220 480 700 28
Grand Total 1650 66

12




3. Syllabus-English Version

Course - 1: Childhood and Growing Up
(Perspectives in Education)

Total Marks: 100 Internal Assessment: 20
Credits: 4 External Assessment: 80
Objectives

The course will enable the student teachers to

» reflect on the role of socio-cultural context in shaping human development, especially
with respect to the Indian context;

»  situate child development in a socio-cultural context;

» develop theoretical perspectives and an understanding of dimensions and stages of
human development;

» understand individual differences among the learners;

« understand cognitive processes and affective processes in learners;

» understand adolescence stage of human development;

» analyse the implications of understanding human development for teachers;

Block - 1: Learner , Development and Learning

Unit-1: Growth and Development — Meaning, Concepts and Characteristics.

Unit-2: Developmental Influences — Areas of developmental influences.

Unit-3: Meaning and principles of development, relationship between development and
learning.

Unit—4: Dimensions of individual development: physical, cognitive, language, affective,
social and moral, their interrelationships for teachers (relevant ideas of Piaget,Erikson and
Kohlberg).

Unit-5: Stages of development—developmental tasks with focus on processes of growth and
development across various stages from infancy to post adolescence.

Unit-6: Cognition and Learning: Meaning of cognition and its role in learning.

13



Block - 2: Understanding Childhood in Socio Cultural Perspectives

Unit-1: Concept of Childhood (Criticality of the misperception that Childhood is a
homogenous entity).

Unit-2: Childhood across cultures and societies (examining children‘s perspectives,
experiences and actions in which they construct and re-construct their lives).

Unit-3: Impact of diversity, differences, marginalisation on childhood.

Unit—4: Childhood in difficult circumstances (jail, war affected families; conflict
situation, very poor families; urban slum), growing up as girls, growing up in dalit /tribal
households etc.

Unit-5: Understanding children in the socio cultural context of India.

Unit-6: Pedagogical implications of Diversity

Block - 3: Adolescence: Issues and Concerns

Unit-1: Contextual frames of growing up in Adolescence-Cultural differences and
Adolescence.

Unit-2: Contextual frames of growing up in Adolescence -Impact of economic changes
and urbanisation.

Unit-3: Contextual frames of growing up in Adolescence -Impact of Media.

Unit—4: Adolescence in difficult circumstances.

Unit-5: Issues and Concerns of Adolescence- - Problems of adjustment,-Understanding of
emotional disturbance and risk behaviour,-Identity Crisis -Parent Child conflict,-Drug
addiction and Abuse .

Unit-6: Health awareness in Adolescence — personal hygiene, nutrition, disease
prevention and control.

Block - 4 : Gender and Adolescence

Unit-1: Biological influences of Gender and Educational implications
Unit-2: Social Influences of Gender and Educational implications.

Unit-3: Cognitive Influences of Gender and Educational implications.
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Unit—4: Gender Stereotypes.

Unit-5: Similarities and Differences in gender stereotypes of different genders.

Unit-6: Cognitive Influence on gender and Educational Implications.

The student teachers will read about childhood from diverse contexts through
biographies, stories, narrations of growing up in different cultures, children‘s diaries and
the media. They will be used as a resource .and their own experiences will be utilized in
classroom discussions.

The student teachers will observe children in their natural settings, especially at play or
in a community setting and interact with children through activities.

Suggested Readings

1.

Cole, M and Cole, S (1989). The Development of Children, Scientific American
Books, New York

Hurlock, E.B. (2003). Child Growth and Development, Tata Mc Graw - Hill Education

Kakkar, S (1978). The Inner World: A Psychoanalytic Study of Childhood and
Society in India. Oxford University Press, New Delhi

Mishra, A (2007), Everyday Life in a Slum in Delhi. In D.K. Behera (Ed.)
Childhood in South Asia. New Delhi: Pearson Education India

Nambissan, G.B. (2009). Exclusion and Discrimination in Schools: Experiences
of Dalit Children. Indian Institute of Dalit Students and UNICEF

Piaget, J. (1997). Development and Learning. In M. Gauvain and M. Cole (Eds),
Readings on the Development of Children. New York: WH Freeman and Company

Saraswathi, T.S. (1999). Adult-Child Continuity in India: Is Adolescence a myth
or ane merging reality? In T.S. Saraswathi (Ed), Culture, Socialisation and
Human Development: Theory, Research and Applications in India. New Delhi.
Sage Publications

Sharma, N (2011). Understanding Adolescence, NBT, New Delhi , India

Singh, A (Ed), (2015). Human Development: A Life Span Approach. Orient Black
Swan, Delhi
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Course- 2: Contemporary India and Education
(Perspectives in Education)

Total Marks: 100 Internal Assessment: 20
Credits: 4 External Assessment: 80
Objectives

The course will enable the student teachers to -

» appreciate the unity and strengths of Indian diversities based on region, religion,
gender, languages, socio-economic factors like caste, means of livelihood etc.;

« acquire knowledge about the salient features of our Constitution and
constitutional measures to protect diversities;

» develop understanding of the issues in contemporary India like industrialization,
urbanization, globalization, modernization, economic liberalization and
digitalization etc.;

« appraise about the policy initiatives taken in education reform during pre- and
post-independent India;

» develop overall understanding of the working and recommendations of various
Commissions and Committees constituted for improving education in the country;

« appreciate innovations and new measures towards universalization of education
including the role of Panchayati Raj Institutions.

« familiarise with various incentive schemes like mid-day meal, support to
economically, socially and educationally backward communities

« develop understanding of the issues, and challenges faced by Indian
contemporary Society

Block — 1: Contemporary India

Unit-1: Social Stratification-forms and functions; caste and class; region and religion.
Unit-2: Types of Society-Tribal, Agrarian; Industrial, Post Industrial society.

Unit-3: Educational Scenario of India: Diversity in terms of Educational opportunities:
religion, caste, class, gender, language, region and tribes.

Unit—4: Challenges in achieving universal elementary education.

Unit-5: Demands of diverse social groups towards education.

Unit-6: Impact of Urbanisation; Industrialisation, Globalization, modernization,
Economic Liberalization and Digitalization on Education.

16



Block - 2: Constitutional Provisions and Education

Unit-1: Constitutional provisions on education that reflect National ideals.
Unit-2: Democracy and the values of equality, justice, freedom, concern for
others’ wellbeing, Secularism, respect for human dignity and rights.

Unit-3: India as an evolving Nation: Vision, Nature and Salient Features.Democratic
and Secular polity, Federal structure: Implications for educational system

Unit—4: Fundamental Rights & Duties of Citizens.
Unit-5: Constitutional interventions for universalization of education and RTE Act 2009.

Unit-6: Role of Central and State governments in the development of Education.

Block-3: Policy Framework and Initiatives for Development of Education in India

Unit-1: Overview of educational reform in the Pre and Post-independence Period.
Unit-2: Sarva Shiksha Abhiyan (SSA).
Unit-3: Rashtriya Madhyamik Shiksha Abhiyan (RMSA).

Unit—4: Special Schemes for School Children.

Unit-5: ICT in School Education- National Repository of Open Educational Resources
(NROER) .

Unit-6: Pandit Madan Mohan Malaviya National Mission on Teachers and Teaching
(PMMMNMTT).

Block-4: Contemporary Indian Education: Concerns and Issues

Unit-1: Challenges in Implementation of RTE Act 2009.

Unit-2: Right to Education and Universal Access.

Unit-3: Equality of Educational Opportunity.

Unit-4: Inequality in Education.

Unit-5: Inequality in schooling: Public-private schools, rural-urban Schools , single
teachers’ schools and many other forms of inequalities in school systems and the
processes leading to disparities.

Unit-6: Implications of Equality of Educational Opportunity.

17



Suggested Readings

1.

10.

11.

12.

13.
14.

15.

16.

17.

18.

19.

Anand, C.L. etal. (1983). Teacher and Education in Emerging in Indian
Society, NCERT, New Delhi.

Govt. of India (1986). National Policy on Education, Min. of HRD, New Delhi.
Govt. of India (1992). Programme of Action (NPE). Min of HRD.

Govinda, R. (2011). Who goes to school?: Exploring exclusion in Indian
education. Oxford University Press.

Krishnamurti, J. (1992). Education and world peace. In Social responsibility.
Krishnamurti Foundation.

Kumar, K. (2013). Politics of education in colonial India. India: Routledge.

Mani, R.S. (1964). Educational Ideas and Ideals of Gandhi and Tagore, New
BookSociety, New Delhi.

Manoj Das (1999). Sri Aurobindo on Education, National Council for Teacher
Education, New Delhi.

Mohanty, J., (1986). School Education in Emerging Society, Sterling Publishers.

Mukherji, S.M., (1966). History of Education in India, Acharya Book Depot, Baroda.

GOI(1964-1966):‘Education and National Development”. Ministry of Education,
Government of India 1966.

GOI(2004):Learning without Burden, Report of the National Advisory Committee.
Education Act. Ministry of HRD, Department of Education, October, 2004.

NCERT (2002): Seventh All India School Education Survey, NCERT: New Delhi.
Naik, J.P. (1982). The education commission and after. APH Publishing.

Naik, J.P. & Syed, N., (1974). A Student’s History of Education in India,
MacMillan, New Delhi.

NCERT (1986). School Education in India — Present Status and Future Needs,
New Delhi.

NCERT. (2005). National curriculum framework. (NCF 2005). New Delhi: NCERT.

NCERT. (2006a). Position paper-National focus group on education with special
needs

NCERT. (2006b). Position paper-National focus group on gender issues in the
curriculum (NCF 2005). NCERT.
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20.

21.

22.

23.

24,
25.
26.
27.
28.

29.

30.

31.

32.

NCERT. (2006c¢). Position paper-National focus group on problems of scheduled caste
and scheduled tribe children (NCF 2005). New Delhi: NCERT.

NCERT. (2006d). Position paper-National focus group on teaching of Indian
language

Ozial, A.O. ‘Hand Book of School Administration and Management’, London,
Macmillan.

Radha Kumud Mookerji. Ancient Indian Education (Brahmanical and Buddhist),
Cosmo Publications, New Delhi — 1999.

Sainath P. (1996). Every body loves a good drought. Penguin Books New Delhi.
Salamatullah, (1979). Education in Social context, NCERT, New Delhi.

Sykes, Marjorie (1988): The Story of Nai Talim, Naitalim Samiti: Wardha.
UNESCO; (1997). Learning the Treasure Within.

Dr. Vada Mitra(1967). Education in Ancient India, Arya book Depot, New Delhi

UNDPA. Human Development Reports. New Delhi. Oxford: Oxford University
Press.

UNESCO. (2004) Education for All: The Quality Imperative. EFA Global
Monitoring Report, Paris.

Varghese, N.V. (1995). School Effects on Achievement: A Study of Government
and Private Aided Schools in Kerala. In Kuldip Kumar (Ed.) School effectiveness
and learning achievement at primary stage: International perspectives. NCERT.
New Delhi.

World Bank, (2004). Reaching the Child: An Integrated Approach to Child
Development. Oxford University Press, Delhi.
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Course — 3 : Learning and Teaching
(Perspectives in Education)

Total Marks: 100 Internal Assessment: 20
Credits: 4 External Assessment: 80
Objectives

The course will enable the student teachers to

» develop an understanding about differential learning needs of the learners with
regard to abilities, learning styles, socio-cultural differences, language, and
learning difficulties;

« develop awareness of the different contexts of learning;

 reflect on their own implicit understanding of the nature and kinds of learning;

« gain an understanding of different theoretical perspectives of learning including
the constructivist perspective;

» develop understanding about the concept of teaching from various perspectives;
« explore teaching strategies to address diversity of students is a classroom;

» Analyse teaching as a profession;

Block - 1: Understanding Learning

Unit-1: Implicit knowledge and beliefs about learning (demystifying misconceptions).

Unit-2: Perspectives on human learning: Behaviourist (conditioning paradigm in brief),
cognitivist, information-processing view, humanist, social-constructivist (drawing
selectively on the ideas of Skinner, Piaget, Rogers, Vygotsky). — Concepts and Principles
of each Perspective.

Unit-3: Applicability of different Perspectives of Learning in different learning situation.

Unit—4: Relevance and applicability of various theories of learning for different kinds of
learning situations.

Unit-5: Role of learner in various learning situations, as seen in different theoretical
perspectives.

Unit-6: Role of teacher in teaching-learning situations: as a ) transmitter of knowledge, b)
facilitator, c) negotiator, d) co-learner.
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Block - 2: Learning in ‘Constructivist’ Perspective

Unit-1: Distinctions between learning as ‘construction of knowledge‘ and learning as
transmission and reception of knowledge*.

Unit-2: Social-constructivist perspective (also Bruner and Ausubel‘s perspective) and
applications of Vygotky*s ideas in teaching.

Unit-3: Processes to facilitate construction of knowledge :
a) Experiential learning and reflection
b) Social mediation
c) Cognitive negotiability
d) Situated learning and cognitive apprenticeship

e) Meta-cognition

Unit-4: Creating facilitative learning environments, teachers® attitudes, expectations—
enhancing motivation, positive emotions, self-efficacy, collaborative and self-regulated
learning.

Unit-5: Utilizing learners experiences (in and outside school) in classroom process.
Unit-6: Implications of Constructive perspective to teachers

Block - 3: Understanding Teaching

Unit-1:Concept of teaching (teaching as a practice, activity and performance).
Unit-2: Teaching as a complex activity

Unit-3: Reflective teaching to enhance learning

Unit—4: Teaching in a diverse classrooms (addressing the diversity of student in
classroom. Diversity in cognitive abilities, learning styles, diversity due to socio-cultural
context, language diversity, differences resulting from disabilities, gender difference,
diversity of student at risk).

Unit-5: Teacher as a critical pedagogue.

Unit-6: Contemporary ideas about Teaching: Teaching as varied work, as shared work,
Teaching of challenging content.
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Block - 4: Teaching as a Profession

Unit-1: Teaching as profession (basic characteristics of teaching qualifying it as a
profession.

Unit-2: Professional development of Teachers: Need and Importance

Unit-3: Phases of Professional Development (Pre-service and In-service).

Unit—4: Approaches for Professional Development

Unit-5: Teacher Autonomy

Unit-6: Teacher Accountability.

Suggested Readings

1.
2.

10.

Bhatt, H. The diary of a school teacher: An Azim Premji University publications,

www.arvindguptatoys.com/arvindgupta/diary - school teacher- eng.pdf

Burden, Paul R; Byrd, David. M. (1999). Methods for Effective Teaching (Sec
Edition),Allyn and Bacon.Carr, D (2005), Making Sense of Education: An Introduction
to the Philosophy and Theoryof Education and Teaching, Routledge.

Delpit, L (2006). Other People’s children, Cultural Conflict in the Classroom.
The Newpress.

Dhar,T.N. (Ed). 1996.Professional Status of Teachers, NCTE, New Delhi.

Kauchak, D. P and Eggen, P. D (1998). Learning and Teaching,: Research based
Methods,Boston: Allyn and Bocan

Ladsen — Billings, G (1995). Toward a Theory of Culturally Relevant
Pedagogy.American Educational Research Journal, 32 (3), 465-491.

Lampert, M. (2001). Teaching Problems and the Problems of Teaching. Yale
University a press.

NCERT (2005). National Curriculum Framework, New Delhi

Olson, D.R. & Bruner, J.S. (1996). Folk Psychology and Folk Pedagogy . In
D.R.Olson & N. Torrance (Eds.). The Handbook of Education and Human
Development (PP.9-27).Blackwell.
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11.

12.

13.

14.

Piaget, J. (1997). Development and Learning , In M. Gauvain & M. Cole
(Eds.),Reading on the Development of Children. New York: WH Freeman &
Company.

Shulman,L.S. (1986). Those who understand: Knowledge growth in
teaching.Educational Researcher, 4-14.

Vygotsky, L. (1997). Interaction between Learning and Development , In M.

Gauvain & M. Cole (Eds.) Reading on the Development of Children, New York:
WH Freeman & Company.
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Course 4: Language across the Curriculum
(Curriculum and Pedagogic Studies)

Total Marks: 50 Internal Assessment: 10
Credits: 2 External Assessment: 40
Objectives

The course will enable the student teachers to

» understand the language background of students;

» understand the nature of classroom discourse;

« understand the nature and need of informational reading;
« understand and analyse content areas

« understand the importance and role of language for content areas;

Block-1: Concept of Language Across Curriculum, Lanquage Background of students
and Classroom Discourse.

Unit-1: Language across curriculum- meaning and need.

Unit-2: Language system-meaning, concept and features of language.

Unit-3: Understanding multilingualism in the classroom; home language and school
language.

Unit-4: Power dynamics of the ‘standard’ language as the school language vs. home
language or ‘dialects’

Unit-5: Deficit theory (Eller, 1989) and Discontinuity Theory (The focus is to create
sensitivity to the language diversity that exists in the classrooms.

Unit-6: Understanding the language background of students, (as first or second language
users of the language used in teaching the subject.).

Block-2: Informational Reading and Writing

Unit-1: Reading in the content areas — Social Sciences, Science, Mathematics.
Unit-2: Nature of expository texts vs. narrative texts.
Unit-3: Transactional vs. reflexive texts.

Unit-4: Schema theory; Text structures and Reading Comprehension

Unit-5:Reading strategies - note-making, summarizing; making reading-writing
connections; process writing.
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Unit-6: Writing with a sense of purpose - writing to learn and understand.

(The focus is to develop critical reading comprehension in the content areas informational

reading and developing writing in specific content areas with familiarity of different

registers.)

Suggested Readings

1.

Agnihotri, R.K. (1995). Multilingualism as a classroom resource. In K. Heugh, A
Siegruhn, & P. Pluddemann (Eds.) Multilingual education for South Africa 9pp.
3-&). Heinemann Educational Books.

Anderson, R.C. (1984). Role of the Reader’s Schema in comprehension, learning
and memory. In R. C. Anderson, J. Osborn, & R.J. Tierney (Eds.), Learning to
read in American Schools: Basad readers and Content texts. Psychology Press.

Eller, R.G. (1989). Johnny can’t talk, either: The perpetuation of the deficit theory
in classrooms. The Reading Teacher, 670-674.

Erlwanger, S. H. (1973). Benny’s conception of rules and answers in IPI
Mathematics. Journal of children’s Mathematical Behavior, 1(2), 7-26

Grellet, f. (1981). Developing reading skills: A practical Gude to reading
comprehension exercises. Cambridge University Press.

Ladson-Billings. G. (1995). Toward a Theory of Culturally Relevant Pedagogy.
American Educational research journal. 32(3), 465-491.

NCERT. (2006d) Position Paper National Focus Group on teaching of Indian
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Course 5 : Understanding Disciplines and Subjects
(Curriculum and Pedagogic Studies)

Total Marks: 50 Internal Assessment: 10
Credits: 2 External Assessment: 40
Objectives

The course will enable the student teachers to

have a clear conceptual understanding of academic disciplines and school subjects;

acquaint them with the nature of different school subjects;

understand the typology of school subjects and understand the related
implications for education;

orient themselves with the challenges and procedures while teaching the different
school subjects;

Block - 1: Introduction to Disciplines and School Subjects

Unit-1: Concept, and Meaning of School Subject, Discipline and Academic Disciplines:
Meaning, Definitions

Unit-2: Differences and Relationship between school subjects and academic disciplines,

Unit-3:
Unit—4:
Unit-5:

Unit-6:

Aims of Schooling
Emergence of academic disciplines and Formation of School Subjects

Importance of School Subjects

Nature and Content of School Subjects: Language, Mathematics, Social Science,

Science, Physical Education, Fine arts.

Block - 2: Classification and Teaching across Disciplines

Unit-1:
Unit-2:
Unit-3:
Unit-4:
Unit-5:

Unit-6:

Classification of Academic Disciplines

Interdisciplinary and Multi-Disciplinary Teaching and Learning
Humanities and Social Science in the Curriculum

Natural Science in the Curriculum

Mathematics in the Curriculum

School Subjects and Social Justice.
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Course 6: Gender, School and Society
(Perspectives in Education)

Total Marks: 50 Internal Assessment: 10
Credits: 2 External Assessment: 40
Objectives

The course will enable the student teachers to

» develop basic understanding and familiarity with key concepts-gender, gender
bias; gender stereotype, empowerment, gender parity, equity and equality,
patriarchy and feminism and transgender;

« know about policies, plans and schemes of the government for addressing all
forms of disparities and inequalities existing in the society;

» learn about gender issues in school, curriculum, textual materials across
disciplines; pedagogical processes and its intersection with class, caste, religion
and region; and understand the need to address gender based violence in all social
spaces and evolve strategies for addressing it.

Block - 1: Gender Issues and Socialization Process in India

Unit=1:Gender socialization and Gender roles

Unit-2: Gender discrimination at different levels of institutions (institutions related to
social, cultural, religious, economic, political and educational settings).

Unit-3:Gender Identities and socialization practices in different types of families in India.

Unit—4: Gender Concerns related to access, enrolment, retention, participation and overall
achievement.

Unit=5: Gender Issues in Curriculum

Unit-6: Gender Jurisprudences (in Indian Context)

Block-2: Gender Issues and Education

Unit-1: Developing positive self-concept and self-esteem among students
Unit-2: Teaching Learning Materials to teach gender issues
Unit-3: Classroom transaction in relation to gender issues

Unit—4: Teacher as an agent of change in the context of gender and society.
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Unit-5: Theories and Identity of gender & education (Indian context): socialization
theory, structural theory

Unit—6: Gender Issues in Curriculum: Gender, Culture & Institution. Curriculum and the
gender question. Girls as learners, Gender and the hidden curriculum.

Suggested Readings

1.

Desai, Neera and Thakkar, Usha. (2001). Women in Indian Society. National
Book Trust,New Delhi

Dunne, M. et al. (2003). Gender and Violence in Schools. UNESCO
Kirk Jackie (ed) , (2008), Women Teaching in South Asia, SAGE, New Delhi

Leach, Fiona. (2003). Practising Gender Analysis in Education, Oxfam

NCERT 2006, National Curriculum Framework 2005: Position Paper, National
Focus,Group on Gender Issues in Education, New Delhi

Nayar, Sushila and Mankekar Kamla (ed.) 2007, Women Pioneers in India’s
Renaissance,National Book Trust, New Delhi, India.

Sherwani, Azim. (1998). The Girl Child in Crisis. Indian Social Institute, New Delhi.

Srivastava Gouri, (2012), Gender and Peace in Textbooks and Schooling Processes,
Concept Publishing Company Pvt. Ltd, New Delhi
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Course 9: Knowledge and Curriculum
(Perspectives in Education)

Total Marks: 100 Internal Assessment: 20
Credit: 2 External Assessment: 80
Objectives

The course will enable the student teachers to

« understand epistemological and social bases of education to equip them to
consciously decide about the educational and pedagogical practice(s) with
increasedawareness and clarity;

« make distinctions between knowledge and information and reason and belief based
on epistemological basis of education, to engage with the enterprise of education;

« the basic concepts and process of curriculum planning, preparation of syllabi and
development of text books at different levels;

« analyze text books and related educational material in the context of aims and
objectives of education and learning outcome;

« impart understanding about the activities inside and outside the class room and
the common place rituals of school, its celebrations, and its notions of rules,
discipline, or the time-table etc.

» understand the gaps in the curriculum as enacted and curriculum as process and
practice

» understand the role of ideology and power in influencing curriculum.

« infuse dynamism in interpreting and transacting curriculum in the school;

Block - 1: Knowledge and Knowing

Unit-1: Knowledge: Meaning and nature

Unit-2: Differences between information, knowledge, belief and truth.

Unit-3: Knowing Process: Different ways of knowing ; Knowledge constriction, Process
of Construction of Knowledge. Relative roles of knower and the known in knowledge
transmission and construction.

Unit—4: Facets of Knowledge- Different facets of knowledge and relationship, such as:
local and universal, concrete and abstract, theoretical and practical, contextual and textual,
school and out of school with an emphasis on understanding special attributes of ‘school
knowledge.)
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Unit-5: Role of culture in knowing

Unit-6: Reflection on knowledge: Views of Gandhi, Tagore, Krishnamurti and Aurobindo
on knowledge and education.

Block - 2: Forms of Knowledge and its Organisation in Schools

Unit-1: Concept of curriculum

Unit-2: Perspectives of curriculum- Traditionalist, Empiricist, Reconceptualist and Social
Constructivists

Unit-3: Understanding the meaning and nature of curriculum: Need for curriculum in
schools.

Unit-4: Concept of Core curriculum, Hidden curriculum, and Spiral Curriculum; School
knowledge and its reflection in the form of curriculum, syllabus and Textbooks.

Unit-5: Curriculum framework, curriculum and syllabus; their significance in school
education

Unit-6: Curriculum visualised at different levels: National-level; state-level; school-level;
class-level and related issues

Block - 3: Curriculum Determinants and Considerations

Unit-1: Broad determinants of curriculum making

Unit-2: Socio-political aspirations, including ideologies and educational vision
Unit-3: Cultural orientations

Unit—4: National priorities

Unit 5: System of governance and power relations

Unit-6:Special Considerations in curriculum development (At school level)

Block - 4: Curriculum Development (at School Level), Implementation

Unit-1: Approaches to curriculum development I: Subject-centred; Environmentalist
(incorporating local concerns); Behaviourist;

Unit-2: Approaches to curriculum development Il Competency-based (including
‘minimum levels of learning’);

Unit 3: Approaches to curriculum development I11: learner- centred and constructivist
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Unit 4: Process of curriculum making /Construction of curriculum vis-a-vis teachers’ role
and support in ‘transacting curriculum’; ‘developing curriculum’; ‘researching
curriculum’ Teachers’ role in generating dynamic curricular experiences .

Unit-5: Selection and development of learning resources.

Unit—6: Process of curriculum evaluation and revision.

Suggested Readings

1. Aggarwal, Deepak (2007): Curriculum development: Concept, Methods and
Techniques. New Delhi. Book Enclave.

2. Arora, G.L. (1984): Reflections on Curriculum. NCERT.

3. Bob Moon and Patricia Murphy (Ed) (1999). Curriculum in Context. Paul
Chapman Publishing, London.

4. Butchvarov,P.(1970), The Concept of Knowledge, Evanston, Illinois: North
Western University Press.

5. Chomsky, N (1986). Knowledge of Language, Prager, New York.
6. Datta, D.M. (1972). Six ways of Knowing. Calcultta University Press, Calcultta.

7. G.W. Ford and Lawrence Pungo,(1964). The structure of Knowledge and the
curriculum. Rand McNally & Company, Chicago.

8. Joseph Schwab, (1969). The Practical: A language for curriculum. School
Review, November.

9. Kelley, A.B. (1996). The Curricular Theory and Practice. Harper and Row, US.
10. Kumar Krishna (1997). What is Worth Teaching, Orient Longman, New Delhi.
11. Margaret, K.T. The open Classroom, Orient Longman: New Delhi, 1999.

12. NCERT (1984). Curriculum and Evaluation, NCERT, New Delhi.

13. NCERT (2006): Systematic reforms for Curriculum change. New Delhi.

14. Dewey, John (1966). The Child and the Curriculum. The University of Chicago
Press.

15. NCTE (2009) National Curriculum Framework for Teacher Education.

16. NCERT (2000). National Curriculum Framework for School Education, NCERT,
New Delhi.
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Taba, Hilda (1962).Curriculum Development. Theory and Practice, Har Court,
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Wiles, JW. & Joseph Bondi (2006): Curriculum Development: A Guide to
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Whecker D.K. (1967) Curriculum Process, University of London Press.
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Course 11: Inclusive Education
(Perspectives in Education)

Total Marks: 50 Internal Assessment: 10
Credits: 2 External Assessment: 40
Objectives

The course will enable the student teachers to—
« Understand the meaning and significance of Inclusive education;

«  Gain knowledge on Policy and legislative frameworks promoting inclusion

» Learn to create inclusive classrooms using inclusive pedagogy — (teaching strategies,
CCE);

« Understand the linkages and collaborations for resource mobilization;

Block - 1: Understanding Inclusion in Education

Unit - 1: Introduction: Definitions, concept and importance of inclusion.
Unit - 2: History of inclusion —paradigm shift from segregation to inclusion.
Unit - 3: Policy perspective: Initiatives to promote inclusive education.

Unit - 4: International Focus: Salamanca 1994, UNCRPD, EFA (MDG).

Unit — 5: National Focus: Constitutional obligations for education of diverse groups,NPE,
1986-92, PWD Act 1995, National Policy for PWD, 2006, revised PWD Bill 2012, RCI Act,
NCF 2005 and NFG paper, SSA, RMSA, National Commission on Minority Education
Institutions (NCMEI), National Commission for Education of SC, ST.

Unit-6: Educational concessions, facilities and provisions for inclusive children.

Block - 2: Understanding and Addressing learners’ Diversity

Unit — 1: Special needs of children with different types of disabilities.
Unit-2: Girls with disabilities- Issues, Challenges, and Supportive Programmes.

Unit — 3: Diversity due to socio- cultural and economic factors.

Unit —4: Curricular Issues in inclusive set up: Curriculum adaptation/ modifications.
Unit —5: Assessment and Evaluation— Continuous Comprehensive Evaluation

Unit — 6: Alternative means for assessment and evaluation in inclusive Classrooms.
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Julka. A, Index of Incusion (2012) NCERT, New Delhi.

Jha. M.( 2002) Inclusive Education for All: Schools Without Walls, Heinemann
Educational publishers, Multivista Global Ltd, Chennai

Julka, A (2006) Meeting special needs in schools” A manual, NCERT, New Delhi

UNICEF(2003) Examples of Inclusive Education, UNICEF ROSA, Kathmandu

World Bank (2003 )Inclusive Education: Achieving Education for All including
those with Disabilities and Special Educational Needs.

Ysseldyke, J.E. and Algozzine, B. (1998) Special Education A Practical
approach for Teachers, New Delhi: Kanishka Publishers Distributors.

Julka, A.(2015) Including Children with Special Needs: Upper Primary Stage,
NCERT, New Delhi.

Julka,A. (2014) Teachers Creating Inclusive Classrooms: Issues and Challenges
— A Research Study

NCERT(2006), Position Paper : National Focus Group on Education of children
with Special Needs, NCERT;DEGSN, New Delhi

NCERT(2006), Position Paper: National Focus Group on Problems of Scheduled
Castes and Scheduled Tribe Children NCERT, New Delhi.

MHRD (2009), The Right of Children to Free and Compulsory Education Act,
2009. Ministry of Human Resource Development, New Delhi
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EPC - | : Reading and Reflecting on Texts
(Course on Enhancing Professional Capacities)

Total Marks: 50 Internal Assessment: 50
Credits: 2 Workshop Mode
Objectives

The course will enable the student teachers to
» develop proficiency in reading and responding to written texts;
« examine and appreciate authentic literary and non-literary texts;
« develop study and reference skills;

» reflect on the ideas expressed in the texts;

« plan, draft, edit and present a piece of writing related to their understanding of a
text;

Refer to the Assignment part for the rest (Refer to ‘5.2 Guidelines for Practical
Component 11: EPC related Practical Component — English Version, of this book)

EPC - 111 : Critical Understanding of ICT
(Course on Enhancing Professional Capacities)

Total Marks: 50 Internal Assessment: 50
Credits: 2 Workshop Mode
Objectives

The course will enable the student teachers to

« appreciate the historical development of various educational media. [ demonstrate
understanding of the main components of the computer hardware in use;

« use various digital technologies (hardware and software) for creating resources and
providing learning experiences for all types of learners (including differently abled);

» use various ICTs for project based/problem based constructivist learning environment;

» explain the role of ICT in authentic and alternative assessment ;

« understand the social, economic, and ethical issues associated with the use of ICT ;
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Unit 1: Introduction to Information and Communication Technology
1 Use of Technology in Education: In Retrospect.
2 Information and Communication Technology: Meaning and nature
3 Advantages of ICT
4 Hardware Fundamentals
5 Software Fundamentals : Software — Meaning and types; System software and
Application software
6 Introduction to office applications : (Word processing, Spreadsheet Presentations,
Databases, Drawing tools, Multimedia tools, File formats and conversion, utility
tools
Unit 2: ICT, Pedagogy and Assessment
1 Approaches to integrating ICT in teaching and learning:
2 Subject specific ICT tools for creating and facilitating learning
3 Designing technology integrated learning experiences
4  Assistive technologies for children with special needs
5 ICT for Pedagogical Innovations: Project/problem based learning (PBL): Role of
ICT in developing technology integrated PBL unit
6 ICT for Assessment and Management
Practicum
1. Hands on experience in setting up a desktop PC and working with various input
devices, output devices, storage devices, and display devices
2. Practicing word processing using Indian language software
3. Practice in installing various system and application software
4. Using word processor, spread sheet, and presentation software to produce various
teaching learning resources and sharing it online
5. Locating internet resources — navigating, searching, selecting, saving and

evaluating (use standard internet evaluation criteria)

38



o

10.

Creating digital concept maps, flow charts, timelines for a particular content [
Creating screen cast video of a lesson

Shooting, editing, and sharing of videos segment on any educational topic

Creating and editing various graphics

Creating account in teacher tube/ slideshare and sharing video/presentation.
Viewing and commenting on others* contributions

Developing technology integrated unit/lesson plans and trying out in schools

Refer to the Assignment part for the rest (Refer to ‘5.2 Guidelines for Practical
Component I1: EPC related Practical Component — English Version, of this book)

Suggested Readings

1.

10.

Ahmad, J., Ahmad, M.S. and Khan, A. (2012), Computer Applications in Education,
Neelkamal Publication, Hyderabad, PP-288, ISBN: 978-81-8316-293-7.

Bharihok, D. (2000). Fundamentals of Information Technology. Pentagon Press:
New Delhi.

CEMCA (2014). Technology Tools for Teachers, Commonwealth Educational
Media Center for Asia, 13/14 Sarva Priya Vihar, New Delhi. 129

David, M. (2009). Project Based Learning- Using Information Technology-
Second Edition. Viva Books: New Delhi.

James, K.L. (2003). The Internet: A User’s Guide. Prentice Hall of India Pvt.
Ltd: New Delhi.

Laxman Mohanty, Neeharika VVora (2008). ICT strategies for schools- a guide for
school administrators. Sage Publications: New Delhi.

Manoj Kumar Dash (2010). ICT in teacher development, Neel Kamal
Publications: New Delhi.

MHRD-GOI (2004 and revised 2010) National ICT @ Schools Scheme,
Department of School Education and literacy, MHRD, Govt. of India, New Delhi

MHRD-GOI (2012) National Mission on Education through ICTs (NME-ICT),
Department of Higher Education, MHRD, Govt. of India, New Delhi

Mishra, S. (Ed.) (2009). STRIDE Hand Book 08: E-learning. IGNOU: New
Delhi. Available at http://webserver.ignou.ac.in/institute/STRIDE_Hb8 webCD/
STRIDE_Hb8 _index.html
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16.

17.

18.

Mohit K (2003). Design and implementation of Web-enabled Teaching Tools:
IRM Press, UK.

NCERT (2013). Information and Communication Technology for School
System: Curricula for ICTs in Education (students and Teachers), Version-1.2,
CIET-NCERT, NCERT, New Delhi (www.ictcurriculum.gov.in).

NCERT (2013). National Repository of Open Educational resources (NROET),
CIETNCERT, NCERT, New Delhi (nroer.gov.in).

Roblyer M.D., Aaron H. Doering (2012). Integrating Educational Technology
into Teaching (6th Edition).

Pradeep Kumar (2011). Web Resources in Pedagogy. Apple Academics: Oakville.

Semenov, Alexy (2005). Information and Communication Technologies in
Schools. A handbook for Teachers. UNESCO.

UNESCO. (2002). UNESCO Report: Information and Communication Technologies
in Teacher Education, A Planning Guide, Division of Higher Education, UNESCO.

UNESCO. (2002). UNESCO Report: Information and Communication
Technology in Teacher Education, A Curriculum for Schools and Programme of
Teacher Development. Division of Higher Education, UNESCO.
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5. Guidelines for Practical Component

5.1 Assignment under Each Core Course and Specific Guidelines

English Version

(General Instructions h

1. The number of pages for each assignment should not exceed 16 pages;

2. The number of assignments under each course will be as per the table given
under 2.7

3. The final report should be presented in a descriptive style with sub- titles
suggested under each assignment

Course I: Childhood and Growing Up

Select any One from the following five titles/topics for the Assignments.
Title 1: A Study of the Developmental Status of Groups of Children
Step 1: Identify the objectives of the study.

- To understand the process of growth and development;

- To identify the educational implications of growth and development at different
stages; and

- To develop the competencies of recording the observations.

Step2: Select two different age groups (E.g.: childhood and later childhood, later
childhood and adulthood, etc.) to be observed.

Step 3: Take permission from the authorities for the task.

Step 4: Collect the developmental tasks of the different stages and prepare a check list
tool as given below:

(The tasks given in the table are related to childhood and later childhood stage. Collect the
developmental behaviour of the groups you have selected by browsing through the
internet).
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SI. No,

Dimensions and Tasks

Group 1

Group 2

Descriptive
Remarks

Good

Fair |Poor

Good

Fair|Poor

Physical development-
Motor skills in physical
activities (while playing,
dancing, acting etc.) -
Performs complex skills.
Exhibits proper co-
ordination.

Learning academic skills:
- Reads simple words
- Writes simple words

Cognitive

- Exhibits attention for a
shorter span of time.

- Communicates with
others.

- Answers the questions.
- Contributes during
conversations.

Emotional

- Accepts faults.

- Appreciates others.

- Regulates self-behaviour

- Exhibits different modes of
temperament (cheerful,
calm, angry etc.)

Social
- Enjoys empathy.
- Likes to please others.
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Step 5: Collect data by observing the two groups separately using the tool prepared.

Step 6: Analysis: Analyse the data based on your observations Find the differences
between the two groups in relation to each dimension and behaviour and discuss them in
relation to the developmental tasks related to the age groups.

Step 7: Draw conclusions from your findings.

Step 8: Write a descriptive report using the following sub titles,: Objectives, Procedure of
study, Analysis of data, Conclusions.
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Title 2: Case Studies of Girl Children.
Step 1: Understand the objectives of the study:

-TO understand the status of education of girls in different settings and learn
methods of understanding children through case study.

Step 2: Identify two girls from different backgrounds.
Step 3: Take permission from the concerned authorities to conduct the study.

Step 4: Collect data using the following guidelines:

Sl No|Content of Case Study How to collect data?

1 Collect personal data of the Interview(develop proper rapport and
student(name, school, type of school | collect data in an informal manner)
like rural, urban, government, private
etc.,) family background(number of
sisters and brothers, and father’s and
mother’s education and  occupation,
type of family(high class, middle class,
low class etc.) favourite people, friend
whom she/ he admires and why etc.

Level of Intelligence Administer a test (Intelligence tests are
available on the Internet, and if not,
available in the Department, you can
avail a copy), and learn to interpret
referring to the manual.
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Achievement status From the school records, find out the
- Languages scores in tests or examinations (above

- Core subjects average, average or mediocre)
-CCA

Present status of the child Observe the child in the classroom, in
the playground and in the midst of peers
and note the behaviours: active, social,
dynamic, aggressive, passive etc.)

Problems or difficulties faced by the Interview her teachers and question the

child child in the interview.

Social Status (Is she liked by her/his | Ask teachers and peers indirectly
teachers and peers? What behaviours
of the child are more appreciative?)

Step 4: Describe the girls selected using the above data.

Step 5: Write a descriptive report using the following sub titles: Introduction to Case
Study; Title, Objectives, Personal data, Level of Intelligence, Achievement status, Status
of the child in the school, Problems faced, Deductions individually and in comparison, and
Suggestions for the growth of girls selected.

*hkkkhkkhkkkikkhkkkikk

Title 3: A Study of Understanding Children based on story telling
Most of the times students associate themselves with the characters of the story or the

movie. Hence one can deduce the students’ characteristics and needs based on their
analysis of the story.

Step 1: Identify the objectives of the study

-Understanding child’s status in the process of development and understanding the
needs of the child.

Step 2: Select any two students for the study. Ensure that they are capable of
communication.

Step 3: Ask them to tell a story which they liked the most(In case students are not
confident in telling a story, you are required to select a story and narrate it, and make the
students narrate the same / start and then ask for continue to complete

Step 4: Ask the questions given in the tool below and record the answers.
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SI No [Questions to Ask Student’s Deduce Student’s
Answers Characteristics/Needs/

Behaviour
1 Which characters did you like
in the story?
Why did you like them?
3 If you are given a chance, what

character would you portray??

4 Why do you want to be that
character?

5 What would you have done in the
case of the character disliked by you?

6 What do you certainly not like to
be in the story?

7 Did you face any similar situation
that was narrated in the story?

8 How did you react?

Step 5: Try to deduce from the behaviours of the children. Compare and find out the
similarities and differences and try to interpret them.

Step 6: Write a descriptive report using the following sub-titles: Title, Objectives,
Description of the story, Description of children’s (1&2) responses, Deduction of
behaviour of child 1 and child2, and Generalisations.

*kkkhkhkhkhhkhkkikkx

Title 4: A Study on Analysing Needs of Children — through watching Movies

Step 1: Select any two movies from the list suggested [Smile Pinky (2008), Born into
Brothels (2014), Salaam Bombay(1988), Slumdog Millionaire(2009), Gippie(2013)]: All
these movies are available on the Internet as well as in the Centre, so you can bring a CD and
copy the same).

Step 2 : Watch the movie to know what it is about.

Step 3: Watch the movie to comprehend from an educational point of view to identify the
implications for education and implications for a teacher.

Step 4: Write a descriptive report using the following sub- titles: Title of the study,
Objectives of the study (understanding the demands of the child in the process of growth
and development), Theme and content of the movie, Picturisation, Characters in the
context of issues and concerns of childhood and adolescence, Educational
implications, and Specific implications for teachers.
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Title 5: A Study of the Needs of Children —Strategy 11
The needs of students can be understood in different ways. One can use a check list, or

check the academic and non-academic records of students or follow any other procedure
and deduce their needs. Here is one strategy to understand the students’ needs.

Step 1: Identify the objectives of the study

-To assess the needs of students of standard—

Step 2: Identify the students(any three) you want to study (preferably from Class 7 to 10
in your case)

Step 3: Sit with each student separately.

Try to develop a good rapport with them (ask general questions like their name, family
background, place from where they come, etc.).

After this, ask the following questions given in the tool below. If their answer is ‘Yes’, ask
their reasons for the same, and if the answer is ‘No’, again ask their reasons for the same.
Enter the data separately for each child in the data sheet given below.

SI.No. | Name of the student Class

Name of the school

Yes/NO Why?

Do you like your school?

Do you like your classes?

Do you like your friends?

Do you have very close friends

Do you like to play in the ground?

| O] ]| W DN -

Do you like the activities of the school?
- Curricular activities
- Co-curricular activities

7 Do you meet your teachers easily
when you need?

8 Do you like to come to school even
during holidays?

9 Do you like the rules of your school?

10 Do you enjoy doing homework?

11 Do you participate in the competitions?
Any more(you can add)
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Step 4: Analyse the data and discover what is lacking. Identify the implications for
teachers and the school.

Step 5: Write a descriptive report using the following sub-titles: Title of the study,
Obijectives of the study, Collection of data, Analysis of data, Needs of the students as
deduced by the study. Ways and means of providing for those needs.
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Course 2: Contemporary India and Education
Title 1: Case Study of Different Kinds of Schools.
Step 1: Understand the objectives of the study:

-To understand the nature of functioning, facilities and inclusiveness of different
types of schools and to identify the differences.

Step 2: Identify two schools from different geographical locations (urban or rural),
management (private or government), and gender (boys and girl) perspective.
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Step 3: Take permission from the concerned authority to study the school. Observe and
collect the data using the tool given below:

SINo [ Content School 1 [School 2 | Differences

1 General information (type of school, strength
of students, number of teaching staff, student
pupil ratio, location of the school, management
type, etc.)

2 Facilities available in the school in terms

of academic learning (like library, reading
room, digital facilities like computer, books,
instructional aids, materials, science lab, etc.)

3 Sports facilities : Indoor, Outdoor

4 Facilities for Cultural dissemination:
Dance, Music, and Drama

5 Facilities to which students have access
such as toilet, water, etc.

Facilities that are lacking

Aesthetic appearance of the school

Teacher Pupil ratio

©O© |0 | N |

Annual Activities (curricular and Co-
curricular) organized

10 Revenue of the School: Fees, Other
financial aid received by the school

8 Teacher-Teacher relationshipTeacher
—Pupil relationship

9 SDMC and its functionality.

10 Parent Teachers’ Association and
its functionality

Conclusion regarding School [School | Differences
1 2
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Step 4: Try to deduce the status of working of School 1 and School 2 separately and

identify the merits and limitations of the respective schools.

Step 5: Analyse the differences between the two schools and deduce the reasons for

the same.

Step 6: Write a descriptive report using the following sub titles: Title of the study,
Obijectives of the study, Collection of data, Analysis, Deductions (status of

School 1, status of School 2, Difference between the two schools, and

estimated reasons for the differences).

*kkkikkkkikkkik

Title 2: A Study of School Development and Management Committee

Step 1: Understand the Objectives of the study:

-To learn the objectives and functioning of SDMC.

Step 2: Identify an SDMC attached to a primary school.

Step 3: Meet the head of a primary school and teachers and explain them the purpose of your
visit/ meeting and collect data using the following tool.

SI No

Statements in terms of Functions of SDMC

Yes/
No

Remarks

- Monitors the working of the school
- Co-operates in academic activities
- Co-operates in co-curricular activities

- Recommends school development plans

- Sits with teachers during institutional planning at the beginning of the
academic year

- Provides suggestions for academic and co-academic activities

- Provides specific suggestions to improve the school

- Monitors the utilisation of grants received from the appropriate
government or local authority or any source

- Suggests how the grants should be spent

- Makes plans in such a way that grants are utilised for the development
of the school

- Conducts meetings

- Prepares an agenda

- Distributes written notices to members

- Makes necessary preparations

- Attends meeting to demonstrate commitment
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- Contribute to the development of the school

- Collate human resources

- Collate financial resources

- Contributes for solving the problems at different times

- Encourages school personnel to do good works

- Addresses students occasionally and collect information with regard to
their academic and co-academic status

- Appreciates the work done by the teachers

- Appreciates the students for their good work

Step 4: Collate the data
Step 5: analyse the functioning of the SDMC and identify the changes required.

Step 6: Write a descriptive report using the following sub- titles: Title of the study,
Obijectives of the study, Collection of data, Analysis of data, Implications for school, and
Implications for the SDMC in focus.

*kkhkhkhkhkhhkhkkikkx

Title 3: A Study of the Implementation of RTE Act in Schools
Step 1: Understand the objectives of the study:

-To study the Concept of RTE and to study how far the RTE prescriptions are
followed in the schools and to suggest further measures.

Step 2: Select any three schools for study and take permission from the concerned
authorities to conduct the study.

Step 3: Collect data regarding the implementation of RTE policies in the selected schools
using the following tool. Use observation and interview wherever necessary to collect the
data.
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SI.No RTE Act-Indicators Yes/NO| To what extent
‘Yes’? /If it is
‘No’, Why Not
1 Provides free education to all children
2 Student -Teacher ratio is as prescribed by the
RTE(30:1 and 35:1 at primary and upper
primary level)
3 There is one classroom for per teacher
5 There is safe and adequate drinking water
facility for all children,
6 There are separate toilets for girls and boys
7 The school has adequate number of and
trained teachers.
8 There isno physical punishment and
mental harassment;
9 No child is retained until class 8™
10 No child is expelled from the school for
any reason
11 | Continuous and comprehensive evaluation
(CCE) method is followed
12 | There is a School Management Committee
consisting of the head teacher, local elected
representative, parent representative, community
members, etc.
13 | The SMC has been empowered to monitor
the functioning of the schools and to prepare the
school development plan strategy.
14 | There is barrier free access in the school.
15 [ There is a kitchen for the preparation of the

mid- day meal in the school.
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16 | Proper playground is available for the
children to play

17 [ There is proper fencing/ compound around
the school building

18 [ The school works for two hundred days for
Classes 1% to 5™ and 220 for Classes 6" to 8.

19 [ The teachers work for 45 teaching hours
including preparation.

16 [ Adequate teaching - learning equipment are
available in the school

17 [ There is a library, which provides books on
all subjects and also stocks story books.

18 [ Adequate games and sports equipment are
available in the school

19 [ There is no discrimination based on gender,
caste, class, and religion

20 | There is no capitation fee

21 | Private tuition classes are not held

22 | Teachers help such students who need additional
assistance for learning.

23 | 25 per cent of the seats are reserved for
children belonging to the socially disadvantaged
and economically weaker sections.

Step 4: Consolidate the data, and identify what regulations are not followed. Analyse the
data.

Step 5: Arrive at conclusions.

Step 6: Write a descriptive report using the following sub- titles: Title of the study,
Obijectives of the study, Collection of data, Analysis of data, and Implications.

*khkkkkhkhkkkikkikk
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Title 4: A Study of Equity Status in Schools

(Introduction for the student teachers)

Introduction: Equity in education is normally understood as uniformity, but equity also
means that which is ‘just’ or ‘fair’. Doing justice to the situation is ‘equity’.

Considering every individual and instance equally may not be fair in education because
there are students with different backgrounds, different learning levels, and different
types of learning challenges ‘Equal treatment’ may not be fair in these situations. The
students do come from different social backgrounds and their educational needs will be
definitely different. These situations may need some additional or modified input in
teaching- learning situations. That is why ‘equity’ is considered as the compensations
made to achieve the goals of education wherever it is demanded. Treating these children
according to their needs may result in unequal opportunities and differential treatment,
but it will be fair. Thus, justice is the core of equity, rather than equal treatment. That is
why it is said that “equity is the process and equality is the outcome”, given that equity as
in what is fair and just, may not in the process of educating students, reflect strict equality
as to what is applied, allocated, or distributed equally. It also implies ‘inclusion’.
Therefore equity in education means taking into consideration all types of students and
achieving the maximum benefit for each one of them.

Step 1: Understand the objective of the study
- to study the equity measures followed in schools)
Step 2: Identify two secondary schools for the study.

Step 3: Take permission from the concerned authorities to conduct the study

Step 4: Collect data using the following tool with indicators of equity. Use interview and
observation as per the requirement.
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SI'No | Indicators of Equity Yes/No | Yes/No Probable
School 1 | School 2 | reasons for ‘no’
1 |The staff and students treat one
another with respect.

2 [There are high expectations for
all students.

3 [Students are equally valued.

4 | The staff seeks to remove barriers
for learning and participation in all
aspects of the school.

5 |The members of the school
share a philosophy of inclusion
(all should achieve)

6 |The school strives to remove
all sorts / any form of
discrimination.

7 |Needs of the students are
understood.

8 |Teaching is planned based on
the needs of the students.

9 |Additional inputs are given
whenever necessary.

10 |The school seeks to admit
all students from the locality.

11 |Barriers to attendance are
checked and rectified.

12 |Lessons encourage the
participation of all students.

13 |Students learn collaboratively.

14 |School resources are
distributed fairly.

15 |Students are taught to appreciate

people from different backgrounds.
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Step 5: Analyse the data and try to trace the extent to which ‘equity’ has been attained.
Compare the data of the schools

Step 6: Write a descriptive report using the following sub- titles: Title of the study,
Objectives of the study, Collection of data, and Analysis of data, Deductions / conclusions,
and Implications for schools.
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Title 5: A Survey of the Status of Literacy (llliteracy or Low Literacy) in selected
communities
Step 1: Try to understand the objectives of the study:

- To understand the reasons of rate of low literacy and suggest possible measures
with reference to the locality.

Step 2: Identify at least 20 families in your locality for the study.

Step 3: Visit all the 20 families and collect data using the tool given below

SI No Questions
1 How many members are there in your
family?
2 What is the educational status of e.g., 1. SSLC,2. PU C,
the individual family members? 3 Not literate, etc.
3 What was the reason for the e.g., Got job,Got married etc.

discontinuance of their education?
(Collect reasons separately for each
person)

4 Are they ready to continue their
education if facilities are provided

5 What is the occupation of the individual
family members? (employed or
housewife)

Step 4: Find out how many persons’ data (personal data of may be three persons of a
house) you have collected? Classify their status as literate or illiterate and as employed or
unemployed. Summarise and analyse the reasons for this in your community.

Step 5: Write a descriptive report using the following sub- titles: Title of the study,
Objectives of the study, Collection of data, Analysis of data (rate of illiteracy/ low literacy
and causes), and Implications.

*hkkkkhkkhkkhkkhkhkkhkkkhkikikikikk
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Title 6: A Study of Voluntary Agencies Working in the Field of Education and Social
Development of the Society

Step 1: Understand the objectives of the study:

-To understand the role of voluntary agencies in the development of schools and education.

Step 2: Select any two voluntary organisations in your community working towards the
development of education.

Step 3: Collect data about the efforts of these selected agencies for the development of the
school using the following tool.

SI No Questions

1 | What are your specific objectives in relation to the
services you are rendering to the school(s)?

2. | What is the scope of your services?

3 | What is the nature of your services (providing financial
resources, human resources or both)?

4 | What is your focus (students or teachers or the total
development of school)?

5 | What is the nature of personnel in your institution?

6 | What are your strategies/ approaches for school
development like teaching, orientation for teachers,
guidance and counselling, etc.?

7 In what way do you think you are unique in relation
to other agencies?

8 | What are your experiences in schools?

9 | What problems did you face?

10 | How co-operative are the schools?

Step 4: Consolidate the data and find out the merits and limitations of the functions of
these agencies.

Step 5: Write a descriptive report using the following sub- titles: Title of the study,
Objectives of the study, Collection of data, Role of voluntary agencies, and Implications
for schools.
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Course 3 : Learning and Teaching

Title 1: A Study of Attitude of School Teachers towards Teaching and the Teaching
Profession

Step 1: Understand the objectives of the study:
-To assess the attitude of teachers towards teaching.
Step 2: Select five teachers for the study.

Step 3: Try to identify their attitude towards teaching using the following tool.
Instruction: Below are given some statements in the second column. If you agree with

these statements, place a ‘W*’ mark in the third column, if you do not agree with these
statements, mark ‘X’ in the third column.

SI. No Statement Yes/No
1 Teachers need to work hard to improve themselves.
2 It is worth the trouble to understand the students in depth.
3 The teachers should plan their lessons based on the students’ needs.
4 To identify and follow a proper approach for teaching is very|
important.
5 It is important to be honest and accountable as teachers.
6 It is interesting to interact with the students.
7 Adapting teaching to different situations is challenging.
8 I would like to continue as a teacher.
9 It is thrilling to be a teacher in spite of the risks and challenges.
10 No child is bad or dull.
11 Teaching randomly without training is not possible.
12 Observing the students’ growth gives real joy
13 Teachers are the makers of the world.
14 Teaching is a noble profession.
15 Our nation was built by great teachers.

Step 4: Score the responses of the teachers individually by assigning a score of 1 to “Yes’ and
‘0’ to ‘No’. Teachers with a score of more than 12 can be considered as having a positive
attitude towards teaching. (This is a crude way of assessing but it provides an approximate
estimation of the attitude of the teachers.)

Step 5: Write a descriptive report using the following sub- titles: Title of the study, Objectives
of the study, Collection of data, Analysis of data, and Conclusions.

*kkkhkhkhkhhkhkikkx
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Title 2: A Study of the Teaching Focuses of the Teachers

Step 1: Understand the objectives of the study

-To study the focuses of teacher from the point of view of the teaching approach
so as to understand the behaviours that constitute effective learning.

Step 2: Select two teachers for the study.

Step 3: Take permission from the concerned authority and teachers to observe the lessons.

Step 4: Observe any two lessons of each teacher using the TAG (Teacher Assessment
Guide) given below and mark the behaviours of the teachers as ‘a’ for the first approach
and ‘b’ for the second approach.

Sl . . ‘a’ or ‘b’ | Quality of Teaching
No Teaching Behaviours (Good or Not So Good)
Teaches for comprehension (a) vs teaches for the
1 .
sake of teaching (b)
9 Teaches as per the needs of students (a) vs.
pre- conceived teaching needs(b)
Follows the maxims of teaching(a) vs.
3 :
random presentation (b)
Tries to relate present knowledge with the
4 students’ previous knowledge (a) vs does not
care much to know what students already know
And correlate.
5 Follows the maxims of teaching (a) vs. random
presentation (b)
Teaches with intense love for students(a) vs.
6 :
teaches mechanically (b)
7 Helps the students to construct knowledge (a) vs.
just transmitting knowledge (b).
3 Teaches with analogies and illustrations(a) vs.
just presenting the content(b)
Appreciates students whenever there is scope (a)
9 | vs. does not care much to motivate the
students(b)
Respects students’ responses, and analyses and
10 | gives feedback (a) vs. ignores the students

responses(b)

Step 5: Analyse the responses: Write your observations regarding the effectiveness of the
lessons when the teachers use (a) and (b). Give your conclusions regarding the behaviours
responsible for effective teaching.

Step 6: Write a descriptive report using the following sub- titles: Title of the study,
Objectives of the study, Collection of data, Analysis of data, and Conclusions.
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Title 3: A Study of the Problems Faced by Teachers in the Teaching- Learning Process

Step 1: Understand the objectives of the study:

-To understand the problems faced by teachers and to analyse and find remedies

for the same.

Step 2: Select five teachers for the study.

Step 3: Take permission from the concerned authorities and the teachers.

Step 4: Collect data about teachers’ problems using the following tool. Administer the
tool to each teacher individually whilst maintaining the discussion.

Instructions: This tool intends to study the problems, if any, faced by you in the course of
teaching. If you are experiencing any problem in the concerned area, write ‘Yes’ in the
second column and state the specific problem faced in the space provided in the third

column.

Sl Problem Areas Yes/No Specific Problems
No

1 | Identifying the objectives of the lesson. e.g., Yes| Find difficult to set the

objectivesunder
different domains.

2 | Understanding the content to be taught (major
concepts and contributing concepts).

3 | Processing the content (detail analysis and
description of the content).

4 | Communicating or transacting the content

5 | Planning learning experiences
- explanation, describing
- Questioning, conducting experiments.

6 | Preparing learning materials (audio-visual, model
slides of P.P.T ).

7 | Using learning materials
(presenting —demonstrating,
Proper questioning).

8 | Enabling the students to understand the learning
points by explaining, illustrating etc.

9 | Motivating students towards learning.

10 | Sustaining interest of the students throughout.

11 | Managing the class.

12 | Planning follow up exercises.
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13 | Planning closure activities.

14 | Planning creative and challenging home
assignment.

15 | Deciding the level of freedom to be given for
students.

16 | Having continuous interaction with students

17 | Understanding the difficulties of learners.

18 | Conversing in a pleasant manner.

19 | Accepting students as they are.

20 | Controlling anger if the students do not behave as
| expect.

21 | Any other, as the teacher feels.

Step 5: Analyse the responses of the teachers under each area. Find the problems faced by
majority of the teachers and the problems faced by least number of teachers. Identify the
areas where the teachers do not face any problems.

Step 6: Write a descriptive report using the following sub- titles: Title of the study, Objectives
of the study, Collection of data, Analysis of data, and Conclusions.

*kkhkhkhkhkhhkhkkikkx

Title 4: A Study of ‘Facilitating Environment’ in the Classrooms

Step 1: Understand the objectives of the study:

-To understand what behaviours and conditions create a facilitative environment
and to study the status of classrooms from the perspective of a facilitating
environment.

Step 2: Select any three classrooms for the study being taught by three different teachers.

Step 3: Take permission from the concerned authorities to conduct the study.

Step 4: Observe the classrooms one at a time and note down your observations using the
tool given below.

Behaviours and Conditions in thel Yes/ Consequences of ‘yes’

SI. No. Classroom No and ‘no’
1 The teacher enters the class with a pleasant
smile

2 | Responds when the students wish her/him.

Enquires of the students of their
experiences on the previous day, etc.
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Starts the lesson by taking the students’
4 | acceptance (Shall we concentrate on the
lesson now?)

Listens to the students’ queries/

> questions/doubts.
Involves students by welcoming their
6 experiences/ opinions, etc. (e.g., have you

experienced anything like this before?
Have you tried this? etc.)?

7 | Appreciates responses/answers?

Does not ridicule anyone, but uses
appropriate phrases to communicate e.g., It

8 is not completely correct, but | appreciate
your line of thinking).
9 Calls everyone by name and not by

nickname

10 | Ensures that everyone has understood.

Empathises with the students’ problems
11 | (e.g., I understand that you are loaded with
too much work this week).

The teacher is supportive (e.g., Yes,
12 | correct, proceed answering, | will help

you).

Caring (e.g., What has happened to you,

13 you seem to be in trouble).

14 | Treats everyone uniformly.

15 Keeps the students active throughout the
class

16 Makes the students appreciate good things/
people/ ideas

17 | Gives scope to develop their innate talents

18 | Concentrates on the growth of everyone

19 | Knows students’ background

Exhibits flexibility by changing approach
and helps in learning.

20

Gives examples from students’

21 .
experiences

22 | Is humorous

Step 5: Analyse the data individually. Compare the behaviour of the teachers for each
item. Draw conclusions. Write implications for the teachers.

Step 6: Write a descriptive report using the following sub- titles: Title of the study,
Obijectives of the study, Collection of data, Analysis of data, and Conclusions.

*khkkkkhkhkkkikkk
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Title 5: A Study on Practicing Reflective Techniques

Introduction :

Reflection is looking back on how one has passed through a process/ path/ activity etc.
Only the person who has passed through these can reflect and not a third person. I cannot
reflect on my friend’s journey. I can only think about it. | can reflect upon how I taught, |
sang, I grew, etc. It is thinking about one’s own past. Reflection is very beneficial. It
allows one to improve, to enjoy, estimate the development or lack of it etc. Therefore it is
very crucial for teachers.

Step 1: Understand the objectives of the study:
-TO practice reflective techniques and develop the skill of reflection
Step 2: prepare yourself to develop the skill of reflection in teaching

Step 3: Start with the activity of teaching: Practicing reflection in teaching

(Repeat the same process given below for three lessons and record your experiences at
each stage)

While teaching reflection can be practiced in three stages: Pre-teaching, Teaching, and
Post Teaching.

Pre Teaching Stage

Plan properly as you are taught to plan

Reflect on planning. The procedure of reflection is as follows:

Ask the following questions and confirm the adequacy of your

planning Have I identified the objectives correctly?

Have I identified the content appropriate to the objectives?

Have | Prepared appropriate and attractive introductory activity or can | modify it?

Have | developed the lesson logically?

Have | planned number of questions to relate the learning points to the previous
knowledge of the students?

Have | Planned required learning aids?

Have | kept all the learning aids ready?

Am | clear about when and how to use it?

Am | feeling pleasant / relaxed or tensed?

Have | planned the diagrams (if any) to be drawn?
Have | practised enough drawing them ?

Am | clear about the different parts of the diagram(if any)
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Am | sure of the date and period of my class?
Have | kept the home assignment ready?
Is the closure activity ready?

Whether it comprises all the key aspects?

During Teaching:
Ask the following questions while teaching
Am | helping the students properly?
Am | in touch with the objectives to be achieved?
Am | following the pace of the students?

Am | able to reach the students?

Am | managing the class in a democratic manner?

After Teaching:

After you finish teaching ask the following questions
Did I achieve the objectives of the lesson?

What were the objectives that | could not achieve and why?
What made me not to achieve?

Did I help the students to construct knowledge?

If not, why I couldn’t facilitate to construct?

Did the activities prove to be successful?

Did I correctly use the learning aids at the proper time?
Was the closure activity effective?

Did I enjoy the lesson?

Did the students enjoy the lesson?

Was | strict in the class?

Record your experiences at each stage and each lesson.

Step 4: Write your experiences of reflection in the process of teaching.
Step 5: Write a descriptive report using the following sub- titles: Title of the study,

Objectives of the study, Process of Reflection: Experiences in the pre- teaching, Teaching
and Post-teaching stage, and Conclusion.
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Course 4 : Language across the Curriculum

Title 1: Planning Lessons to Achieve the Objectives of LAC

Plan at least 5 exercises to achieve the objectives of LAC (5 exercises form one
assignment)

Model 1:Mathematics Class (to develop reading comprehension and ability to
transfer texts into expressions)

Step 1: Understand the objectives of the lesson:

-To understand and plan LAC lessons in Mathematics.

Step2: Select 10 students. Divide them into two groups. Prepare questions in Mathematics
on slips of paper and give it to group ‘A’, e.g., the difference between 40 and X is greater
than thrice of x. As they read, tell group ‘B’ students to write the same in the form of an
inequality expression. Prepare a list of ten items like this. You can also give the students
simple questions.

Read the examples given below

The difference of x and y is equal to z X-y=2
The product of x and y is twice greater than the value | XxY >z
of z

The sum of x and y is equal to the sum of p and g X+y=p+q

Frame at least 10 sentences in the opposite form by giving expressions and telling them
to convert into sentences,

e.g., p+q+r+s=0. The product of p, q, r, and s is equal to 0.

Step 3: Instruct one group to read the first column and another group to read the second
column.

Step 4: Observe how the students develop mastery over mathematical expressions and
reading comprehension. Record their responses.

Step 5: Write a descriptive report using the following sub- titles: Title of the study,
Objectives of the study, Procedure, Conclusion, and Advantages of LAC.

*khkkkkhkhkkkikkikk
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Model 2: Developing vocabulary both in content areas and in general.

Identify words with different suffixes and identify how they generate words in different
content areas

Step 1: Understand the objectives of the lesson:
-To understand and plan LAC lessons

Step 2: Identify words ending with the suffixes ‘-dom’, -ment —ist , and -ism in History,
e.g., kingdom, government, capitalist, feudalism, etc. and use them in the context of
history.

Make the students to identify similar words ending with same suffixes in Biology also and
use them in the context of Biology (e.g., kingdom, biologist, mechanism, etc.).

Step 3: Tell the students to identify similar words in other subjects.

Step 4: Make the students to identify the words with other suffixes used in Social Science
and other subjects.

Step 5: Write a descriptive report using the following sub- titles: Title of the study,
Obijectives of the study, Procedure, Conclusion, and Advantages of LAC.

*kkhkhkhkhkhhkhkkikkx

Model 3 : Developing Vocabulary in Different Content Areas -2

Step 1: Understand the objectives of the lesson:
-To understand and plan LAC lessons

Step 2: Identify words beginning with a prefix (eg:‘Iso-’) in different content areas and
explain the meaning of those terms.

Make the students to identify words starting with the same prefix in different content
areas.

Step 3: Tell them to identify them and use them in the context of each subject, e.g.
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Iso-

Isometric exercise or isometrics are a type of

Physical . . L . .
Ed)ljcation Isometric Exercise | strength training in which the joint angle and
muscle length do not change during contraction.
Isolines are lines drawn to link different places
i that share a common value. The prefix 'iso' is a
Geography | Isoline . -
Greek word meaning equal, so an isoline must be a
line joining equal points.
Isotopes are variants of a particular chemical
Physics Isotope element which differ inneutron number, and

consequently in mass number.

Mathematics

Isosceles triangle

Isosceles triangle is a triangle that has two sides of
equal length.

Visual Arts | Isochromatic Isochromatic means having same colour.
Isopods are an order of marine invertebrates
. (animals without backbones) that belong to the
Biology Isopod

greater crustacean (having a crust or shell) group of
animals, which includes crabs and shrimp.

(Suggest other prefixes and design exercises)

Step 4: Make students to identify other prefixes in different content areas.

Step 5: Write a descriptive report using the following sub- titles: Title of the study,
Objectives of the study, Procedure, Conclusion, and Advantages of LAC.

*kkhkhkhkhkhhkhkkikkx
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Model 4: Study of Similar Vocabularies in Different Content Area Texts
Step 1: Understand the objectives of the study -

-To know and to teach how the same words constitute different meanings in
different content areas.

Step 2: Identify such words, e.g., Principal.

Find how the meaning of the same word changes in different disciplines, e.g.,

The word | ContentArea Meaning Example

Mathematics | The total amount of money Every quarter we have to
borrowed or invested not pay I_nterest on the
including any dividend or | PPl

Principal Interest.

Language A person of importance in | The principal of the school
an institution reported for duty today.

Identify similar words from different subjects.

Find one more examples below

Words Subjects Meaning Usage

Elements Mathematics | That which represents a set | The elements in this set
are the boxes.

Chemistry An element is a substance Elements are defined by
that cannot be broken down | the number of protons
into simpler components by
any non-nuclear chemical
reaction.

Prepare five exercises as shown above and use in your classroom in apt situations on
different days.

Step 3: Summarise your experiences
Step 4: Step 4: Write a descriptive report using the following sub- titles: Title of the

study, Objectives of the study, Exercises Designed, Execution in the class, Experiences,
and Implications.

*kkkhkhkhkhhkhkikkx
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Model 5: Boosting Content and Language Skills

Step 1:: Understand the objectives of the study -
-To develop content knowledge and language skills

Step 2: Pose the picture of an interesting concept either on a chart or on the screen
(Concept from the text).

Tell the students to ask as many questions as possible.

Step 3: Divide them into groups. Give each group a sheet of paper and tell them to find
answers for each question using the textbook or by discussing. Tell them to write the same
answers in the sheet of paper.

Step 4: Make the students read their answers.

Step 5: Consolidate the points on the blackboard. Tell the students to write the learning
points in their notebooks using full sentences, e.g., Vitamins.

What are Vitamins?

What is an ecample of a vitamin?

How many types of vitamins are there?

What do they do?

Make the students read it aloud to the class.

Question 1 A vitamin is defined as an organic compound and a vital nutrient that
an organism requires in limited amounts.

Question 2 Vitamin B, which can be found in an egg.

Question 3 There are 13 types of vitamins, viz., A, C, D, E, K, and the B
vitamins (thiamine, riboflavin, niacin, pantothenic acid, biotin,
vitamin B-6, vitamin B-12, and folate).

Question 4 It helps convert food into energy, protects the nerve cells, and
encourages their normal growth.

Try the same technique in your subjects and record your observation from the point of
view of language (sentence construction, pronunciation, comprehension, and
correctness of content).
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Step 4: Write a descriptive report using the following sub- titles: Title of the study,
Objectives of the study, Exercises designed, Execution in the class, Experiences, and
Implications.
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Model 6: Assessing the Objectives of LAC

Objective: To learn to assess the objectives of LAC

Ask guestions to assess the objectives of both content and language areas.
There are four types of questions that can be asked in this context. They are:

1. Open questions

What is democracy? What is the meaning of the word ‘secular’? (To assess
vocabulary in social science).

2. Closed question

(1) Which word is normally used in Mathematics?

Circle the answer: data, angle, pattern, cross (to assess knowledge of field specific
vocabulary and content knowledge).

(2) Which word gives the meaning ‘opposite angle’?

Circle the answer: diagonal, parallel, perpendicular, acute-answer in a sentence (to assess
comprehension and content knowledge).

3. Ranked responses question

Which food item has maximum protein content?

Rank them in order: egg, dhal, milk, or soya seeds and answer in a sentence (to assess
comprehension, construction of proper sentence, and content knowledge).

4. Scaled responses

When you conduct an experiment, what do you think is most important? Scale the answers
in order of priority (to assess ability for presentation in writing and content knowledge).

1. Observing the result of the experiment.
Identifying the objectives of experiment.
Setting the apparatus.

Doing the actual process of the experiment.

o M LD

Deciding the experiment to be conducted.

6.  Collecting the materials required for the experiment. Ans.: 256341
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Frame a total of at least 25 questions taking care to represent each category from
different content areas.

Prepare a write- up with the following sub- titles: Title (Assessing LAC objectives), and
List of questions to assess content and language aspects (give the key answers).

*khkkkkkkhkhik

Title 2: A Study of Students’ Language Background in Class
Step 1: Understand the objectives of the study :

-To understand the multiple language background of the students and its
implications.

Step 2: Select any two classes for the study (Above Class 6).
Step 3: Take permission from the concerned authorities to conduct the study.

Step 4: Collect data using the following data collection sheet

School
Name of the Mother Local | Language or
Sl No. Student Languages Known Tongue | Language| Medium of
Instruction
e.g. Soumya Konlfz;rlﬁa'lr']l?ﬁ?aﬁindi Tulu Tulu English
1
2
3
4
50

Collect data from two classes.

Draw conclusions as follows: In percentage

SI.No.
1 | Number of students with knowledge of more than
3 languages
2 | Number of students with knowledge of more than 2
languages
3 | Number of students with knowledge of only one
language
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4 | Number of students whose home language and
school language are the same
5 | Number of students whose home language and
school language are different

Step 5: Analyse the implications.

Step 6: Write a descriptive report using the following sub- titles: Title of the study,
Obijectives of the study, Procedure of data collection, Analysis of the data, and deductions.

Title 3: A Study of Learning Different Types of Vocabulary in Content Area Texts

Normally different types of vocabulary are used in content area texts. You have to try to
understand these three types:

1. Field Specific Vocabulary: These are specially used in the concerned fields to
explain the concepts of the subject. For example, Water Cycle, Pollination,
Antioxidant, etc. in Science.

2. Academic Vocabulary: These are found in academic texts across a range of
subjects. These are used in different content areas to communicate the content.
These are academic word families, e.g., analysis, analytical, analyst, analytically,
etc.

3. Linking Words or Logical Connectors: These words are used to relate different
sentences. For example, however, in contrast, firstly, secondly, etc.

It can be presented as follows:




Give passages to identify these three different types of vocabulary.

For example, “In the process of Photosynthesis Carbon Dioxide is taken in by plants,
through the stomata of their leaves. Simultaneously the plants release oxygen and excess
water through the stomataproviding us with fresh air.

The procedure of this lesson:

Step 1: Understand the objectives of the lesson:
- To understand different types of vocabulary used in different content area text

and to develop the vocabulary of the students in different content areas.

Step 2: Properly understand the different types of vocabulary explained above.

Step 3: Select at least 10 small paragraphs having all these three types of words from
different subjects and identify them. Try the same with your students.

Step 4: Write a descriptive report using the following sub- titles: Title of the study,
Obijectives of the study, Exercises designed to teach different types of vocabulary (total 3)
; Experiences while teaching them, and Implications.
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Course 5 : Understanding Disciplines and School Subjects

Try any one of the models given below and teach one multi -disciplinary lesson as part
ofthe assignment in the subject and prepare a write- up.

Model 1: Analysing a Structure in Multi -disciplinary Fashion
Stepl: Understand the objectives of the lesson:

- Learning to teach using multi- disciplinary approach.

Step 2: Identify a structure like a tower, church, temple, museum, tree, etc. and indicate
the same to the students.

Step 3: Divide the students into different groups, and tell them about the objectives of the
activity to be conducted.

Step 4: Motivate the students to study the structure from different disciplinary perspectives
(Select any three of four perspectives from the list below)

- Physical Perspective

- Social Perspective

- Cultural Perspective

- Economic Perspective

- Scientific Perspective

b) Encourage and help the students to study from each perspective,
c) Give a list of the resources or actual resources, if possible,

d) Help them to document their learning under different perspective headings,
and

e) Exhibit the conclusions presented by different groups.

Step 5: Identify common observations.
Step 6: Tell the students to prepare a write- up on the selected topic.

Below you will find an example for the approach explained above.

Step 1: Decide a structure to be studied: For e.g. ‘Banyan tree located at Bengaluru’.

Decide the perspectives from which the structure can be studied.
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Step 2: Divide the students into different groups and identify the sources to learn about
the selected structure.

Step 3: Give the students a work sheet to fill the information collected. The work sheet

and the information collected are given below (Tell the students the meaning of each

perspective from which they are supposed to study the structure giving examples. The

details to be given about these perspectives depend upon the previous knowledge of the

students and the teacher has to assess the same and give details).

An example is worked out to assist you.

A study of the ‘Big Banyan Tree located at Bengaluru’.

SI.
No

Perspectives

Details

1

Physical Perspective

The Big Banyan Tree is a giant 400 years old It
is located in the village of Kethohalli in the
Bengaluru _Urban district of Karnataka. This tree
covers 3 acres (12,000 m?) and is one of the
largest of its kind. It looks like an amalgamation of
several smaller trees, with its roots still
multiplying in number and size. It has a
circumference of more than 250 m and has more

than a thousand aerial roots.

The area has been fenced, and has neat little
pathways and brightly painted cement seats.

The tree is 28 kilometres from Bengaluru on the
Bengaluru — Mysuru Road.

Social Perspective

The tree attracts people from different parts of
Karnataka and # is a nice place for people to
socialise. The tree is also a favourite spot of the
film industry and many songs and fight sequences
have been shot here including the "Ye dosti" song
of Sholay.

It is one of the most popular tourist attractions of
Bengaluru. It is believed that the area is haunted
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by evil spirits. The locals believe that straying
close to the tree incurs major misfortune. Some
people also claim to have seen figures dressed in
white, in the late hours of the night.

Cultural Perspective

It is believed that the Big Banyan Tree symbolizes
the holy trinity of the Hindu Gods. The root, stem,
and branches represent Brahma, Vishnu, and
Shiva, respectively. The Banyan Tree has its place
in Buddhism as well since Lord Buddha attained
his enlightenment under a banyan tree.

Economic Perspective

Over the years, the big Banyan tree has been a
witness to the state’s development, and is
maintained and managed by the Horticulture
Department of Karnataka. If the premises is
maintained and managed in a more systematic
manner, it will be a good source of revenue for the
State Government.

Scientific Perspective

Ficusbenghalensis

The scientific name of this tree 1is ‘Ficus

benghalensis’.!

Over the years, the main tree has everthe-years
spread out with several prop roots as is typical of

the Ficus Benghalensis species. While some of the
prop roots have died new ones are still growing
from the healthier branches.
. This gigantic tree is home to an extensive variety

of rare birds including the Drongo?, Hoopoe?, etc.

IFicus benghalensis is an evergreen tree with a
wide, spreading crown; it can grow 20 - 30 metres
or more -. The plant usually begins life as an
epiphyte, growing in the branch of another tree,
and as it grows older, it sends down aerial roots,
which when they reach the ground quickly form
roots and become much thicker and more
vigorous. They supply nutrients to the fig tree,
allowing it to grow faster than the host tree. The
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Hoopoe

aerial roots gradually encircle the host tree,
preventing its main trunk from expanding, whilst
at the same time the foliage smothers the foliage of
the host. Eventually the host dies, leaving the fig
tree to grow without competition. It becomes a
very large, spreading tree over time, with some
specimens spanning several hundred metres across
and producing aerial roots from the spreading
branches that eventually become new trunks and
allow the crown to spread even further.

The drongos are mostly black or dark grey, short-
legged birds, with an upright stance when perched.
They have forked tails and some have elaborate
tail decorations. They feed on insects, which they
catch in flight or on the ground. Some species are
accomplished mimics and have a variety of alarm
calls, to which other birds and animals often
respond. There is evidence that they utter hoax
alarm calls that typically scare other animals off
food, which the drongo then eats, a matter of
interest to researchers.

Hoopoes (/'hu:pu;/) are  colourful birds found
across Afro-Eurasia, notable for their distinctive
"crown" of feathers. Three living and one extinct
species are recognised, though for many years all
were lumped as a single species The hoopoe has
two basic requirements of its habitat: bare or
lightly vegetated ground on which to forage and
vertical surfaces with cavities (such as trees, cliffs

~| or even walls, nest boxes, haystacks, and

abandoned burrows*4)) in which to nest. These
requirements can be provided in a wide range of
ecosystems, and as a consequence the hoopoe
inhabits a wide range of habitats such as heath
land, wooded steppes, savannas and grasslands, as
well as forest glades.
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Step 4: Record the observations of the students’ behaviour throughout and see how
effectively the objectives of the lesson were achieved. Tell the students to prepare a write-
up on the topic.

Step 5: Prepare a write- up with the following sub- titles: Title, Objectives of the lesson,
Methodology, Analysis of the experiences of students and teacher, Merits and limitations
of multi -disciplinary approach, Conclusion.

*kkkhkkkkikkkik

Model 2: Analysing the Concepts from a Multi- disciplinary Perspective

A concept or a process can be understood from different disciplinary perspectives. Help
the students to have a comprehensive understanding of the concepts.

Step 1: Understand the objectives of the lessons

-Helping students to learn to understand a concept from different discipline
perspectives.

Step 2: Identify a concept (e.g., ‘Water’).

Step 3: Divide the students into different groups and assign them a topic and tell them to
collect information from different disciplinary perspectives (Use simple terms). Provide
them with the necessary resources.

Step 4: Tell them to fill the given worksheet, which is given below.

For example the concept is ‘water’.

The explanation for water from different perspectives has been filled in the worksheet (you

can select two or three disciplines, and try with classes above 7% Std.).

Chemistry Physics Biology Literature Geography
Water | Waterisan | The physical | Waterisa | Water is so Water is one of

unusual properties of | truly commonplace |the most common
compound water are incredible in literature. It

. .. substances on the
with fundamental | molecule. is a timeless _
unigue physica | to life and Biological | symbol that Earth. Covering
| properties. nature on life, as we has been over 70% of the
As aresult, it | Earth, and know it,has | continuously surface of the

IS are often evolved used by
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the compound
of life. Yet, it

is the most
abundant
compound in
the biosphere
of Earth.
These
properties are
related to its
electronic
structure,
bonding, and
chemistry.
However, due
to its affinity
for a variety
of substances,
ordinary
water
contains other
substances.
Few of us
have used,
seen or tested
pure water,
based on
which we
discuss its
chemistry.

accepted as
simple truths.
Water is so
common on
Earth that its
physical
characteristic
s have a large
impact on the
physics of
the Earthin
general.
Water covers
almost three
quarters of
the planet's
surface. It is
the only
natural
chemical
substance
that exists as
a liquid,
solid, and
gas.

from water.
It is the
main
constituent
of all
organisms
and we
humans are
made up of
around 70%
of it.

writers. But
what does it
represent?
Literary critics
have deduced
that water is
representative
of rebirth —
usually mental
— or some type
of cleansing or
healing
process. With
these concepts
inevitably
comes change,
and this idea is
conveyed by
books written
throughout the
centuries.

Earth, it is easy to
find. Evenina
desert, it is not
hard to find
water, if you
know where to

look.
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Step 5: Consolidate the points (Either by the teacher or the students) learnt on ‘water’ and
conclude that there is no watertight compartment in knowledge, and it has been done only
for the sake of making our understanding easier.

Step 6: Record your experiences on multi- disciplinary approach.

Step 7: Prepare a write- up with the following sub- titles: Title, Objectives of the
lesson, Methodology, Analysis of experiences of the students and teacher, Merits and
limitations of multi- disciplinary approach, Conclusion.

B T T T e o e >
Model 3: Describing a Single Topic in Different Disciplines (to help students to
understand the vocabulary, content, and style of presentation in different subjects)
Step 1: Understand the objectives of the lesson:

-Learning to teach using a multi- disciplinary approach.

Step 2: Prepare a plan including the concepts/topics you want to deal with from your text
like sky, river, earth, clouds, rain, etc.

Step 3: Prepare a work plan along with the worksheet for the students as below to collect
and present information. You can select any disciplinary perspective. The subjects
suggested below are only examples.

Step 4: Provide all necessary resources and time for the students to work in group. Orient
them to look at the content in different areas from the point of view of vocabulary,
language structure, and content. Tell them to present the learning points in the worksheet.

An example of the worked out plan is given below:
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Sl.

No.

Topic

Disciplinary .
Peéspectives 1 —
Physcis Science

Disciplinary Pespectives 2 —
Liferature

SKy

The sky (or celestial dome) 1Is_everything
that lies above the surface of the Earth,
including the atmosphere and outer space.
In the field of astronomy, the sky is also
called_the celestial sphere. This iS5 viewed
from Earth's surface as an abstract dome on
which the Sun, stars, planets, and Moon
appear to be travelling. The celestial sphere
is conventionally divided into designated
areas called constellations. Usually, the
term sky is used informally as a point of
view from the Earth's surface.

The sky is a thick blanket of
fog hovering thirty feet or
so from the frigid ground.
Branches newly bereft of
leaves stretch up toward it,
disappearing into the white
as it their tips were yet to be
painted on the brilliant
canvas above.

River

Disciplinary Perspective 1 -
Geography

DisciplinaryPerspective 2 -
Literature

Step 5: Identify to what extent the objectives have been achieved. Document the students’
responses and your experiences.

Step 6: Prepare a write- up with the following sub- titles: Title, Objectives of the lesson,
Methodology, Analysis of experiences of the students and teacher, Merits and limitations
of multi -disciplinary approach, Conclusion.

Model 4 : Solving Problems using Multi- disciplinary Approach

*khkkkikkkkikkikk

Step 1: Present a news clip depicting some problems of the locality/village/ town/ state,

etc.

Step 2: Divide the students into different groups.

Step 3: Tell them to talk to people about the problem, read books, discuss with parents
and peers, and collect information. Apart from this, they should contemplate and analyse
the consequences of the problem and understand its severity. Then, they need to find the

solutions at students’ level, school level, and local government level.

A worked out example for the problem ‘Garbage Mismanagement’ is given below.

Prepare a worksheet for the students as given below to record their learning and related
remedies.
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Consequences of Waste Mismanagement

Health Broken glass and other chemicals cause human injuries and

Consequences infections, and results in allergies, cancer and birth defects, and
respiratory diseases.

Environment Takes space which can be used for constructive purposes,

Consequences becomes a breeding area for mosquitoes, animals which cross
through get affected, along with air pollution and acid rain and
bad smell around the area.

Social Affects the value of homes, damages surrounding properties,

Consequences breaks the moral code, and is a waste of the tax paid.

Aesthetic Looks ugly.

Consequences

Economic Waste of raw materials and money

Consequences

Remedies for the above example could be:

Organize awareness programme and familiarise the people about the consequences.

Insist government to enforce the policies severely and punish those who do not obey
them.

Allocate extra money to manage waste properly, take care of the safety of the people who
are responsible for waste management, etc.)

Step 4: Record the students’ responses and how much they enjoyed the activity.

Step 5: Present a write- up with the following sub- titles: Title, Objectives of the lesson,
Methodology, Analysis of experiences of students and teacher, Merits and limitations of
multi- disciplinary approach, Conclusion.
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Model 5: Analysis of Different Meanings of a Word/Term in Different Disciplines

Step 1: Understand the objectives of the study : To analyse the meaning of a word from
different disciplinary perspectives and to learn to teach using multi-disciplinary approach.

Step 2: Identify some words in your subjects, which are used with different meanings in
other disciplines.
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Select a class to learn and teach more about such structures, and divide them into different
groups. Illustrate how a single word has different meanings in different disciplines.

Word Chemistry Social Biology Mathematics
/Concept Science
Family In chemistry, | A group A In set theory and related
afamily isa | of people | classification | branches of mathematics, a
group of ele | living rank in the collection F of subsets of a
ments with together classification | given set S is called a family
similar chem of organisms | of subsets of S, or a family of
ical between gen | sets over S. More generally, a
properties. us and order. | collection of any sets
whatsoever is called a family
of sets.

Step 3: This step has two activities:
a) You identify such words and tell the students to find the meaning of such words or

tell the students to identify such words and also write the meanings in different

subjects.
Words Physics Chemistry Social Maths
Science
e
I —
A —

Step 4: Analyse the students’ responses.

Step 5: Record your observations and experiences.

Step 6: Prepare a write -up with the following sub- titles: Title, Objectives of the lesson,
Methodology, Analysis of experiences of students and teacher, , Merits and limitations of
multi- disciplinary approach,Conclusion.
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https://www.thoughtco.com/element-groups-606671
https://www.thoughtco.com/element-groups-606671
https://www.thoughtco.com/definition-of-element-chemistry-604452
https://www.thoughtco.com/definition-of-element-chemistry-604452
https://www.thoughtco.com/definition-of-chemical-property-and-examples-604908
https://www.thoughtco.com/definition-of-chemical-property-and-examples-604908
https://www.thoughtco.com/definition-of-chemical-property-and-examples-604908
https://www.biology-online.org/dictionary/Genus
https://www.biology-online.org/dictionary/Genus
https://www.biology-online.org/dictionary/Order
https://en.wikipedia.org/wiki/Set_theory
https://en.wikipedia.org/wiki/Mathematics
https://en.wikipedia.org/wiki/Subset
https://en.wikipedia.org/wiki/Set_(mathematics)

Course 6: Gender, School and Society

Title 1: An Analysis of Textbooks from a Gender Perspective

Step 1: Understand the objectives of the study: To study whether the prescribed text
books are gender inclusive or not.

Step 2: Select the textbooks of a particular class, for example, Class 8.

Step 3: Go through the indicators of gender inclusive text books given in the tool given
below and make a study of all the text books of a particular class

Step 4: Use the tool given below and mark your observations.

Sl. No. Indicators Yes/ No Remarks(note
examples for ‘Yes’
and ‘No’
1 Equal importance is given to
depict the contribution of women
in the field.
2 The wvisuals used are not

stereotyped (stereotyped means
like  women selling milk,
vegetable, etc. and men are
depicted with more productive
activities).

3 The terms used are gender
inclusive.

4 The wvisuals used are gender
inclusive.

5 The women are presented in a lead
role.

6 Women achievers are presented
with enough importance.

7 The cover pages are gender
inclusive.

8 The terms used are gender inclusive
(like we, he/she, us, and people are
used instead of he and him).

9 The textbooks are suggestive of an
inclusive classroom environment.

10 Both men and women are depicted
or illustrated in a variety of
professions.

11 The textbooks question the
customary practices influencing the
status of women.

12 The books are not suggestive of
specific traits for boys and girls.
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13 The books present the role of
women in different phases of our

past.

14 There is no indirect gender bias
found.

15 Mathematical problems are
presented in inclusive terms and
language.

16 Women are not depicted as
domestic servants.

17 The books suggest the need for
women empowerment
indirectly/directly.

18 Proper language and terms are used
in the context of referring to
women.

19 The books are suggestive of
showing respect to all.

20 The books are appreciative of the
contribution of both men and
women.

Step 5: Deduce whether the textbooks are gender inclusive or not. Give one score for
“Yes’ responses and zero score for ‘No’ responses; ‘0-10° can be considered as ‘to some
extent’, 11-16" can be considered as ‘to an average extent’, and 17-20 can be considered
as an ideal textbook from the gender perspective.

Step 6: Prepare a write- up with the following sub- titles: Title, Objectives of the lesson,
Methodology, Analysis of text book, Findings, and Implications for textbook authors.

*kkhkhkhkhkhhkhkkikkx

Title 2 : An Analysis of Advertisements from a Gender Perspective

Advertisements are important sources of portrayal and promotion of values, especially in
the context of women. Hence, the quality and presentation of the advertisements need to
be maintained and it is important to train the producers to produce acceptable
advertisements as well as to educate the public to be sensitive and responsive to the
advertisements published.

Step 1: Understand the objectives of the study: To develop the skill of analysing
advertisements.

Step 2: Select five advertisements around your place and take their photographs.

Step3: Analyse the purpose, process, and the depiction of characters in the advertisement.
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Step 4: Use the following criteria and evaluate each advertisement.

Sl. No. Criteria of Analysis Discription
1 Theme
2 Relevance of content
3 Scope for presenting girls/women(supportive in a

dignified way and not supportive)

SN

Extent of decency in presentation

ol

Relevance of the way it has been portrayed

6 Role identification (traditional stereotype or depicts
modern outlook)

7 Degradation/ Acceleration of status of women
8 Modification required

9 Any other issues

An example:

The advertisement comes with the
title ‘Women’s Horlicks’. It is an
interesting product as it is the first
Horlicks malted milk mix that
excludes sweeteners of any kind.

The portrayal of a woman in the

advertisement is relevant as it is a
product for women’s welfare through
health measures. It is a supplement
suggested for women. A product
exclusively thought for women’s needs.

There is perfect scope for the selection and depiction of women. It is a progressive
one from women’s empowerment perspective because in a traditional set- up, people
rarely think of the health of women. The woman is decently presented.

Step 5: Analyse each advertisement.

Step 6: Prepare a write- up with the following sub- titles: Title, Objectives of the
lesson, Methodology, Analysis of Advertisements, Summary and suggestions.

(Taken from Exploring Women by A. Shashikala
Extract: Jobby M. G.)

*kkkhkhkhkhhkhkikkx
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Title 3: Analysis of Film(s) from a Gender Perspective

There are some films which portray women with traditional perspective and perpetuate the
same, but at the same time there are films which depict women from a progressive point
of view. However, a transition can be noticed and there is a need to educate the public as
to how to look at these films.

Step 1: Understand the objectives of the study (To learn to analyse the films and to teach
the same to the students).

Step 2: Select a film of any language of your liking (especially depicting the issues of
women).

Step 3: Watch the film for the first time to understand.
Then, watch the film for the second and third time from a gender perspective.

Step 4: Analyse the film using the tool given below.

Sl Criteria Details Merits &
No. Limitations

1 Does the film mirror any social issue? If
so, what is the theme depicted?

2 What is the scope - Familial/
Social/Global/Community centred?

3 What is the social phenomena depicted?

4 Are the role specifications similar or
different to the actual role specifications
observed in society?

5 Is the film stereotypical or functionally
progressive?

6 Is it natural enough to convey to people
what it wants to convey?

7 Is the film suggestive of the changes to be
brought in the society with reference to
women?

8 Are there instances of degrading the
morale of women in its depiction?

9 What does the film try to communicate in
relation to men, women, and their
interrelatedness?

10 What is the focus in relation to women?
What shifts are suggested?
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Step 5: Prepare write- up for the analysis of the film.

Step 6: Prepare a write- up with the following sub- titles: Title, Objectives,
Methodology, Analysis of Advertisements, and Summary and suggestions.

An Example:

Drishyam is a Malayalam film directed by Jeethu Joseph. It is a family entertainer, in
which the actor Mohanlal portrays the character of George kutty, a common family
man struggling for his daily bread.

George Kutty is an orphan, who later in life marries Rani. They are blessed with two
daughters, Anju and Anu. He shares a cordial and amicable relationship with his
children. His happiness comes to an end, when Georgekutty’s teenage daughter Anju
is photographed while bathing at a nature camp using a hidden cell phone. The
culprit, Varun is the son of the Inspector General of Police, who is accidentally killed
by Rani and her daughter when he tries to blackmail them. They hide his body in a
compost pit, which is witnessed by the younger daughter Anu. Rani tells Georgekutty
about the incident and he devises a way to save his family from the law.

The film highlights the struggle of an ordinary family when women become the
victim of exploitation. The daughter of the family is blackmailed by a police officer’s
son. This is explicit victimisation by the higher ups in the society. The theme of the
film is both familial and social. The stereotypical social phenomena and blames
played within a family are well portrayed in the film. The role specifications are
appropriate for the social set- up presented in the movie. We can identify the female
characters with those prevalent in society. We can observe how a mother, in the
absence of the father, handles the situation, when a problem suddenly arises.

The film can be said to be functionally progressive though it reflects the
vulnerability of women. It portrays the need for the protection and security of women
in society. The context of the film is appropriate because a lot of exploitation and
victimisation takes place in our society. It depicts a general situation in a family when
the father takes control of the situation when a problem arises. The movie highlights
the peaceful co-existence of family members. There is mutual love, concern, and
appreciation in the family.

In relation to women, the film depicts the nature of an ordinary family wherein girl
children have to be looked after, because they can be misled and misguided. The film
ends on the note that every family has the right to protect its members from
exploitation and victimisation. Children of parents in powerful posts cannot behave
irresponsibly and exploit the poor. There is a need for a paradigm shift in the
perspective towards women as they need acceptance, respect, and security in all
walks of life.

(Taken from ‘Exploring Women’ by A. Shashikala
Extract: Jobby M. G.)
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Title 4: Analysis of the ideas of men and women from a Gender Perspective

Step 1: Understand the objective of the study: To understand men and women from
gender perspective.

Step 2: Identify a male and a female for the interview.
Step 3: Prepare to interview the persons identified.

Use the tool given below and interview each person separately. Record their
answers in your mobile phone. Develop proper rapport before conducting the interview.

Interview Schedule for Women

1 Personal Information: Name, Background, and
Family status

2 Are you happy as a girl/woman? Who do you think
is responsible for this happiness/ unhappiness?

3 What types of work are you engaged within the

family?
4 Did you anytime suffer as a girl/woman?
5 Are you employed or a housewife? Are you happy
with this role?
6 Do you enjoy the role of a woman/girl?
7 What sort of woman do you want to develop as?
8 What is your advice for other women?
9 What is your advice for men?
10 What do you expect from the society as a
girl/woman?
Interview Schedule for Men
1 Personal Information: Name, Occupation, and Age
2 Family background
3 What is the role of a woman according to you?
What specific behaviours of women are good for
the society?
4 Are you happy with the status of women at
present? If not, what changes do you envisage?
5 Should the role of women be different from men?
6 Is empowerment of women required? If so, how?
7 What is the role of society in relation to women?

Step 4: Consolidate the points and prepare a summary.

Step 5: Prepare a write- up with the following sub- titles: Title, Objectives, Methodology,
and Women from women’s point of view and Women from men’s point of view, and
Suggestions and conclusions.

*khkkkkhkhkkkikkikk
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Title 5: A Study on Female Literacy in Selected Areas

Step 1: Understand the objectives of the study: To understand the status of female literacy
and to learn how to conduct such surveys.

Step 2: Identify a locality where you want to conduct the study and define the study as

follows:

A study of female literacy in ... village/locality.

Step 3: Prepare a data sheet as shown below:

SI. No. Total Number of Education of | Reasons for being
members in female individual illiterate or
the family members in the female discontinuing
family members in education
the family

1

2

3

4

5

Using the above data sheet, collect the data of at least 50 families by personally visiting
them.

Step 4: Analyse the data by answering the following questions -

1. What is the ratio of male and female members in the sample?
2. What is the status of education (in percentage) of female members as per the
following categories:

[lliterates -

Class 1to 5 ...

Class 6 to 10 ...

Class 11to 12 ...

Graduates ...

Post —graduates ...

Step 5: Consolidate the data and identify the findings and deduce the reasons for the
present status.

Step 6: Prepare a write- up with the following sub- titles: Title, Objectives, Methodology,
Analysis of data, and Findings.
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You can also take up studies on -

1. A survey of recent research studies (minimum 25) related to gender issues
in India.

2. Organise debates and discussions by experts on girls/women related problems
in your schools and provide awareness for your students.
3. Visit schools and observe the practices from a gender perspective.

4. Collect material on women role models in various fields with emphasis on
women in unconventional roles.

In all the above activities, you are expected to present a report with titles
and suitable sub - titles.
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Course 9: Knowledge and Curriculum

Title 1: A Study of the Achievement of Students in Relation to Minimum Levels in
Language (You can select any competency from any subject)

Step 1: understand the objectives of the study: To assess the achievement of students from
MLL perspective

Step 2: Identify the students of a class whose competencies you want to evaluate.

Step 3: Identify the behaviours of that particular competency (List of behaviours is already

available in each school as provided by the DSERT).

Sl. No. Names of the Listening Competency
Students
1 Sub- skill | Sub- skill 1 Sub- skill 111
Listens with Understands Understands
understanding | simple instruction for
(Yes/No) conversations | performing
(Yes/No) activity(Yes/No)
2
3
4
S5Upto
the last
student
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Step 4: Present that particular competency in the form of the table as shown below.

Step 5: Prepare tasks to assess the selected competencies.

Step 6: Examine the students for the said competencies using the tasks and record your
observations in the table.

Step 7: Analyse the data and interpret the results answering the following questions -
Percentage of students having competency in all the sub- skills
Percentage of students having competency in sub- skill I ...
Percentage of students having competency in sub- skill II...

Percentage of students having competency in sub- skill III...

Step 8: Prepare a write- up with the following sub- titles: Title, Objectives, Methodology,
and Analysis of data and findings (Answers to questions cited above).
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Title 2: Analysis of the Liberationist Philosophy of Rabindranath Tagore

According to the theory of Knowledge of Liberation Pedagogy, our learning, as we
grow from infancy, is a never ending cycle of experiences, organising perceptual
knowledge (knowledge gained through our five senses), testing this knowledge in
practice, summing up this experience to form concepts (rational knowledge), and using
rational knowledge to improve our practice. With each of these cycles, the content of our
practice and knowledge becomes richer and more all-rounded.

Step 1: Understand the objectives of the study : To analyse the ideas of Rabindranath
Tagore regarding the curriculum.

Step 2: Refer to different sources and learn the ideas of Rabindranath Tagore
(Liberationist Philosophy) as to what should constitute a curriculum.

Step 3: After in- depth understanding, list the major ideas on a sheet of paper and
contemplate on the relevance of each of his ideas and write your opinion and ideas against
each point as shown in the worksheet below. Write the logical points to accept or reject
his ideas in column 4.

Worksheet

SI. | Major Ideas of the | Relevant/Not | Reasons
No. | Liberationist Philosophy of | Relevant
Tagore

1 Natural growth in natural
circumstances.

2 No book-centred education.
Freedom to learner.

4 Teaching should be practical
and real.

w
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5 Fine arts and literature are of
the
utmost importance.
6 Self- realisation wherein
spiritualism
is t he essence of humanism,
and personality depends upon
self-realisation and spiritual
knowledge of the individual.
7 Intellectual development as
in development of
imagination
and creative thinking.
8 Physical development
through
yoga and sports.
9 Correlation of subjects.
10 Moral and spiritual
development.

Step 4: Consolidate your points and write an essay on ‘The Relevance of Tagore’s
Liberationist Philosophy in Education’.
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Title 3: You can take up a similar assignment and write an essay on the relevance of
the ‘Basic Education’ of Mahatma Gandhi.
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Title 4: You can take up a similar assignment and write an essay on the relevance of
‘Integral Education ’ of Sri Aurobindo.
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Title 5: You can take up a similar assignment and write an essay on the relevance of
Jiddu Krishnamurthi’s ideas on ‘Education for Individual and Social
Transformation’

*kkkhkhkhkhhkhkkikkx

You can also make assignments by reading the seminal texts of any of the
above authors and make a summary of their ideas on education and write an essay
on the same.
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Course 11: Inclusive Education

Title 1: A Study of the Extent of Social Inclusion in Schools

Step 1: Understand the objectives of the study : To study the extent to which the
objectives of inclusion have been fulfilled.

Step 2: Identify any one school where you want to conduct your study. Make sure that
those schools are inclusive schools

Step 3: Take permission from the concerned authorities to conduct the study.

Step 4: Visit and stay in the school for 2-3 days and mark your observations in the
worksheet given below.

Sl Characteristics of Inclusion Yes/No Remarks
No.
1 |All children have equal access
to education.

2  |All children learn alongside
their same-age peers.

3 |The focus of education is on
the child's abilities, not
disabilities.

4  |There is scope for children to
accept and understand one
another's abilities and needs.

5 |[There IS scope for
development of meaningful
relationships and friendships.

6 |The school attempts to
develop confidence in their
ability among the students

7 |There is scope to interact with
one another and the world
around them.

8 |The teachers are specially
trained to educate or train
socially deprived students.

9 |Various resources are
available for the teachers to
reach and teach all learners.

10 |The school values input and
participation from the
community

11 | Differences in their learning
ability/ lack of academic
background are taken care of.
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12

There are additional efforts
and support to help each
student gain access to the full
curriculum.

13

Behavioural support helps
maintain a positive learning
environment.

14

There is respect for diversity.

15

Teaching is based on the
needs of the learners.

16

Individual attention is given
to the students.

17

The teachers deliberately plan
and  communicate  with
special social needs students.

18

There is good interaction
between students and
teachers.

19

Students are happy in the
school.

20

Teachers are happy in the
school.

21

Attempts are be made to
boost the academic
competency of each child
from their point of view.

22

No comparison is made,
which may affect a child.

23

Group learning is
emphasised.

24

Each child is praised for
achievement.

Step 5: Analyse the data and find out the status of the school from the point of view of
inclusion and deduce the answers for the following questions:

Add total responses of ‘Yes’.

If the total score is above 20, consider that the school has ‘more than average level’
inclusive practices.

If the total score is between 15 and 19, consider that the school has ‘average level’
inclusive practices.

If the total score is between 10 and 14, consider that the school has ‘below average level’
inclusive practices.

If the total score is below 10, consider that the school has ‘very poor level’ inclusive

practices.
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Step 6: Prepare a write- up with the following sub- titles: Title, Objectives, Methodology,
and Analysis of data and findings.
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Title 2: A Comparative Study of the Extent of Social Inclusion in Schools

Repeat the procedure of the above study in two schools (inclusive and non-inclusive) and
present your findings.
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Title 3: A Study of the ‘Focus’ of Inclusive Schools in Relation to Students’ Growth

Step 1: Understand the objectives of the study: To understand the focuses of an inclusive
school and also to study the extent of focus for these issues in schools.

Step 2: Identify 3 inclusive schools for the study.

Step 3: Take permission to conduct the study from the concerned authorities.

Step 4: Prepare a tool as given below and stay in the school for 2-3 days and record the
observations for each school separately.

Sl Focus on Different Aspects Yes/No Remarks
No. (Why focus is
not given?)

1 |Students’ way of combing the
hair is observed and the needed
feedback is given.

2 | Students’ communication (way
of talking) is observed and the
needed feedback is given.

3 | Students are taught life skills.

4 |Ways to maintain discipline is
taught and observed.

5 |Students’ learning pace and
nature are observed.

6 | Students’ interaction with one
another is observed.

7 | Students’ study habits are taken
care of.

8 | Students’ handwriting is
observed and taken care of.

9 | Students’ participation in sports
is taken care of.
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10 | Students’ participation in
co-curricular activities is taken
care of.

11 |Students are taught to respect
others.

12 | Students are given feedback
about their academic growth.

13 |Students are given minute
feedback to improve in each area
of behaviour.

14 | Students are observed for their
ability to comprehend and
guided.

15 |Students are encouraged to get
involved in school development
activities.

16 | The annual planning is done
based on the students’ needs.

17 | Students’ opinions are respected
in relation to school activities.

Step 5: Analyse the data and find out the aspects for which more focus is given in these
schools. Place the items of focus in descending order.

Step 6: Prepare a write- up with the following sub- titles: Title, Objectives, Methodology,
and Analysis of data and findings.
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Title 4: A Study of the Facilities and Differential Input for Students in Inclusive
Schools

Step 1: Understand the objectives of the study (To understand the differential input of an
inclusive school).

Step 2: Identify 3 inclusive schools for the study.

Step 3: Take permission to conduct the study from the concerned authorities.

Step 4: Prepare a tool as given below and stay in the school for 2-3 days and record the
observations for each school separately.
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Sl Areas of Focus Yes - Yes - Not No Remarks
No. Appropriate | Appropriate

1 Physical facilities
a) Library

b) Playground

c¢) Drinking water
d) Mid-day meal
e) Leisure

2 | Arrangement for
travel from home.

3 | Understanding
individual student’s
needs.

4 Diversified
instructions are
given according to
the needs of the
child.

5 Diversified
assignments are
given according to
the needs of the
child.

6 Diversified
homework is given
according to the
needs of the child.

7 Activities are
planned according
to the needs of the
child.

8 Social skills are
developed based on
the needs of the
child.

9 Psychological needs
are taken care of.

10 | Education is
provided free of
cost.

11 | The native language
of the child is used
for teaching.

Step 5: Analyse the data and find out the inputs and facilities in different schools to achieve
the objectives of inclusion.

Step 6: Prepare a write -up with the following sub- titles: Title, Objectives, Methodology,
and Analysis of data and findings.
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Title 5. A Study of the Attitude of Teachers towards Inclusion

Step 1: Understand the objectives of the study: To understand the attitude of the teachers
towards inclusion.

Step 2: Identify 15 teachers from 3 schools for the study.

Step 3: Take permission to conduct the study from the concerned authorities.

Step 4: Prepare a tool as given below and distribute the same to all 15 teachers and request

them to provide the answers.

Instruction: Below are given some statements to measure your attitude towards inclusive
education. Mark ‘W*’ if you agree with the statement and fark ‘X’, if you do not agree

with the statement given.

Sl. No. Statements Yes/No

1 All students, regardless of any challenges, should be
placed in age-appropriate general education classes.

2 Students with disabilities are as fundamentally as
competent as students without disabilities.

3 All students can be full participants in their
classrooms.

4 All students can be full participants in their
community.

5 It is possible to accept students with challenges in
regular classrooms.

6 The school needs to understand the nature of
diversities among children.

7 It is natural to have students with diversity in every
school.

8 It is the basic responsibility of the schools to provide
education for all types of students.

9 For some purposes, the challenging students may
need special classes.

10 The school should make all students feel welcome.

11 Both students, with and without disabilities, learn
more.

12 Research findings that students with disabilities
present higher achievement and improved skKills
through inclusive education may be true.

13 It is not fair to have special schools for challenging
children of any degree.

14 Integration of all types of challenging students with
non- challenging students is a welcome move for the
welfare of the society.

15 It may be challenging but not difficult to handle
challenging children in regular classrooms.

16 There are possibilities that challenging children get
greater academic gains in reading and mathematics.
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17 Students show more acceptance and co-operation in
inclusive classrooms than non- inclusive classrooms.
18 Teachers deal with wider range of modalities (visual,
auditory, and Kkinaesthetic) when they deal with
diverse children in the classroom.

19 Teachers need to use a variety of instructional
formats in an inclusive classroom.

20 All children need appreciation in classrooms.

Step 5: Assign 1 score for ‘Yes’ responses and ‘0’ for ‘No Response’.

You can consider teachers with a score of more than ‘16’ as having a good attitude towards
inclusion. Find out how many teachers have positive attitude towards inclusion in schools. If
they exhibit negative attitude, find out the reasons for the same and present it.

Step 6: Prepare a write- up with the following sub- titles: Title, Objectives, Methodology,
and Analysis of data and findings.

kkkkkkkkkkkkhkkkkhkkkkkkkkkkkkkkkkkhkkkhkkkhkkkhkhkkhkkkhkkkhkkkkkkkkkkkhkkkkkkkhkkkhkkkkkkkkhkx

117



5.2 Guidelines for Practical Component (I and I1):
EPC related Practical Component — English Version

E.P.C. - 1 : Reading and Reflecting on Texts

Total Marks: 50 (Internal Assessment)

The students are expected to take up the following assignments:

1. Attending and participating in the workshop on ‘How to Read Texts?’- 10 Marks
(Organised by the Centre during Contact Programme)

Assignment on Reading Beyond Texts -10 Marks
Assignment on Reading and Reflecting on Literary Text-10 Marks

Assignment on Education and Scientific Texts-10 Marks

o & D

Assignment on Critical Review of a Book -10 Marks

Reading beyond Texts

Introduction

We read not just for passing the examination, or to be entertained by the story as narrated
by the author. We read from many more perspectives. As we read, we associate ourselves
with the characters in the text, or we compare the characteristics of the present text with
the characters of some other previously read texts or we even relate the textual content
with issues happening worldwide. This is to say that the purposes of reading a text are
beyond just understanding it. While reading, we make three types of connections, namely,

e Text- to- Self Connection,
e Text- to- Text Connection, and
e Text- to- World Connection.

Let us learn in detail what we mean by these terms.

Text- to- Self Connection: Text-to-self is a highly personal connection that a reader
makes between a piece of reading material and the reader’s own experiences or life. An
example of a text-to-self connection might be, “This story reminds me of a vacation we
took to my grandfather’s farm”.
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Text-to-Text Connection: Sometimes when reading, readers are reminded of other
things, that they have read other books by the same author, stories from a similar genre,
or perhaps on the same topic. These types of connections are text-to-text connections.
Readers gain insight during reading by thinking about how the information they are
reading connects to other familiar texts. “This character has the same problem that I read

about in a story last year”, would be an example of a text-to-text connection.

Text-to-world connection: This is the larger connection that a reader brings to a reading
situation. We all have ideas about how the world works and that it goes far beyond our
own personal experiences. We learn about things through television, movies, magazines,
and newspapers. Often it is the text-to-world connection that teachers are try to enhance
when they teach lessons in science, social studies, and literature. An example of a text-to-
world connection would be when a reader says, “I saw a programme on television that
talked about things described in this article”.

Connecting texts helps readers in many ways.

« It helps readers understand how characters feel and the motivation behind their
actions.

» It helps readers have a clearer picture in their head as they read thus making the
reader more engaged.

« It keeps the reader from becoming bored while reading.

« It sets a purpose for reading and keeps the reader focused.

« Readers can see how other readers connected to the reading.
« It forces readers to become actively involved.

» It helps readers remember what they have read and ask questions about the text.

How to Use the Strategy

To effectively use this strategy, teachers should spend time modelling for students on
how to make meaningful connections. The easiest connection to teach is text-to-self.
Teachers should model the text-to-self connection initially with selections that are
relatively close to the student’s personal experiences. A key phrase that prompts text-to-
self connection is, “this reminds me of....”. Next, teachers should model how to make
text-to-text connection. Sometimes when we read, we are reminded of other texts we have
read. The students should be encouraged to consider the variety of texts they have read,
which will help them understand the new selection. Finally, the teachers should model
how to make text-to-world connection. When teachers suspect that students may lack the
ability to make meaningful connections, classroom instruction will be necessary to bridge
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the gap between the reading experiences and the author’s assumptions. To build the
necessary background, knowledge is a crucial means for providing text-to-world support
and may be used to pre-empt reading failure. Merely making connections is not sufficient.
Students should make tangential connections that can distract them from the text.
Through instruction, students need to be challenged to analyse how their connections are
contributing to their understanding of the text. Text connections should lead to text
comprehension.

How to Develop Text-to-Self Connection?
Below you will find the activity.

Read the passage and answer the following questions.

IN July 1976, my wife Mary, son Jonathan, 6, daughter Suzanne, 7, and | set sail from
Plymouth, England, to duplicate the round the-world voyage made 200 years earlier by
Captain James Cook. For the longest time, Mary and | - a 37-year-old businessman - had
dreamt of sailing in the wake of the famous explorer, and for the past 16 years we had
spent all our leisure time honing our seafaring skills in British waters. Our boat
Wavewalker, a 23 metre, 30 ton wooden-hulled beauty, had been professionally built, and
we had spent months fitting it out and testing it in the roughest weather we could find.
The first leg of our planned three-year, 105,000 kilometre journey passed pleasantly as
we sailed down the west coast of Africa to Cape Town. There, before heading east, we
took on two crewmen - American Larry Vigil and Swiss Herb Stigler - to help us tackle
one of the world’s roughest seas, the southern Indian Ocean.

On our second day out of Cape Town, we began to encounter strong gales. For the next
few weeks, they blew continuously. Gales did not worry me; but the size of the waves
was alarming - up to 15 metres, as high as our main mast. December 25 found us 3,500
kilometres east of Cape Town. Despite atrocious weather, we had a wonderful holiday
complete with a Christmas tree. New Year’s Day saw no improvement in the weather, but
we reasoned that it had to change soon. And it did change - for the worse. At dawn on
January 2, the waves were gigantic. We were sailing with only a small storm jib and were
still making eight knots. As the ship rose to the top of each wave we could see endless
enormous seas rolling towards us, and the screaming of the wind and spray was painful to
the ears. To slow the boat down, we dropped the storm jib and lashed a heavy mooring
rope in a loop across the stern. Then we double-lashed everything, went through our life-
raft drill, attached lifelines, donned oilskins and life jackets — and waited. The first
indication of impending disaster came at about 6 p.m., with an ominous silence. The wind
dropped, and the sky immediately grew dark. Then came a growing roar, and an
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enormous cloud towered aft of the ship. With horror, I realised that it was not a cloud, but
a wave like no other | had ever seen. It appeared perfectly vertical and almost twice the
height of the other waves, with a frightful breaking crest. The roar increased to a thunder
as the stern moved up the face of the wave, and for a moment | thought we might ride
over it. But then a tremendous explosion shook the deck. A torrent of green and white
water broke over the ship, my head smashed into the wheel and | was aware of flying
overboard and sinking below the waves. | accepted my approaching death, and as | was
losing consciousness, | felt quite peaceful. Unexpectedly, my head popped out of the
water. A few metres away, Wavewalker was near capsizing, her masts almost horizontal.
Then a wave hurled her upright, my lifeline jerked taut, | grabbed the guard rails and
sailed through the air into Wavewalker’s main boom. Subsequent waves tossed me
around the deck like a rag doll. My left ribs cracked; my mouth filled with blood and
broken teeth. Somehow, | found the wheel, lined up the stern for the next wave and hung
on. Water, Water, Everywhere. | could feel that the ship had water below, but I dared not
abandon the wheel to investigate. ...

An extract from “We’re Not Afraid to Die... if We Can All Be Together” Gordon Cook
and Alan East. (http://evirtualguru.com/english-text-book-hornbill-ebook-class-11-cbse-
ncert/)

What does this remind me of in my life?
What is this similar to in my life?

How is this different from my life?

Has something like this ever happened to me?
How does this relate to my life?

What were my feelings when | read this?

Text- to- Text
Example

Read the passage and answer the following questions.

OUR REAL PROBLEM in India is not political. It is social. This is a condition not only
prevailing in India, but among all nations. | do not believe in an exclusive political
interest. Politics in the West have dominated Western ideals, and we in India are trying to
imitate you. We have to remember that in Europe, where peoples had their racial unity
from the beginning, and where natural resources were insufficient for the inhabitants, the
civilization has naturally taken the character of political and commercial aggressiveness.
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For on the one hand they had no internal complications, and on the other they had to deal
with neighbours who were strong and rapacious. To have perfect combination among
themselves and a watchful attitude of animosity against others was taken as the solution
of their problems. In former days they organized and plundered, in the present age the
same spirit continues - and they organize and exploit the whole world.

But from the earliest beginnings of history, India has had her own problem constantly
before her - it is the race problem. Each nation must be conscious of its mission and we,
in India, must realize that we cut a poor figure when we are trying to be political, simply
because we have not yet been finally able to accomplish what was set before us by our
providence.

This problem of race unity which we have been trying to solve for so many years has
likewise to be faced by you here in America. Many people in this country ask me what is
happening as to the caste distinctions in India. But when this question is asked me, it is
usually done with a superior air. And | feel tempted to put the same question to our
American critics with a slight modification, ‘What have you done with the Red Indian
and the Negro?’ For you have not got over your attitude of caste toward them. You have
used violent methods to keep aloof from other races, but until you have solved the
question here in America, you have no right to question India.

(http://tagoreweb.in/Render/ShowContent.aspx?ct=Essays&bi=72EE92F5-BE50-40D7-
8EGE-0F7410664DA3&ti=72EEQ92F5-BES0-4A47-2E6E-0F7410664DA3)Extract from
Rabindranath Tagore’s Essay on Nationalism in India)

Text-to-Text

What does this remind me of in another book | have read?
How is this text similar to other things | have read?

How is this different from other books | have read?

Have | read about something like this before?

Text-to-World
Example

Read the passage and answer the following questions.

ONE cannot recall any movement in world history which has gripped the imagination of
the entire human race so completely and so rapidly as the Green Movement which started
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nearly twenty-five years ago. In 1972 the world’s first nationwide Green party was
founded in New Zealand. Since then, the movement has not looked back.

We have shifted - one hopes, irrevocably - from the mechanistic view to a holistic and
ecological view of the world. It is a shift in human perceptions as revolutionary as that
introduced by Copernicus who taught mankind in the sixteenth century that the earth and
the other planets revolved round the sun. For the first time in human history, there is a
growing worldwide consciousness that the earth itself is a living organism — an
enormous being of which we are parts. It has its own metabolic needs and vital processes
which need to be respected and preserved. The earth’s vital signs reveal a patient in
declining health. We have begun to realise our ethical obligations to be good stewards of
the planet and responsible trustees of the legacy to future generations. The concept of
sustainable development was popularised in 1987 by the World Commission on
Environment and Development. In its report it defined the idea as “Development that
meets the needs of the present, without compromising the ability of future generations to
meet their needs”, i.e., without stripping the natural world of resources future generations
would need. In the zoo at Lusaka, Zambia, there is a cage where the notice reads, ‘The
world’s most dangerous animal’. Inside the cage there is no animal but a mirror where
you see yourself. Thanks to the efforts of a number of agencies in different countries, a
new awareness has now dawned upon the most dangerous animal in the world. He has
realised the wisdom of shifting from a system based on domination to one based on
partnership. Scientists have catalogued about 1.4 million living species with which
mankind shares the earth. Estimates vary widely as regards the still-uncatalogued living
species — biologists reckon that about three to a hundred million other living species still
languish unnamed in ignominious darkness.

An extract from ‘The Ailing Planet: the Green Movement’s Role Nani
Palkhivala’ (http://evirtualguru.com/english-text-book-hornbill-ebook-class-11-

cbse-ncert/) What does this remind me of in the real world?
How is this text similar to things that happen in the real world?
How is this different from things that happen in the real world?

How did the above text relate to the world around me?
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Assignment 1: Attending and participating in the workshop on ‘How to Read Texts?’
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Assignment 2: Read a book of your choice and give examples for three types of
connections

Step 1: Select a book for reading.

Step 2: Read the book just to know what it is about.

Step 3: Read the book again and concentrate on where you experience these three types
of connections and record them.

Step 4: Provide an essence of the book and explain the three types of connections with
examples from the book.
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Assignment 3: Read any one of the books given below and make a 6-page summary
report

=

The Elephant, the Tiger and The Cell Phone - Shashi Tharoor, Penguin, India
Running in the Family -Michael Ontage, Bloomsbury, London

Interpreter of Maladies(Title Story) - JhumpalLahari, Mariner Books

Malgudi Days —R. K. Narayan

Discovery of India- Jawaharlal Nehru

My Experiments with Truth-Mahatma Gandhi

The White Tiger - Aravinda Adiga

Nectar in a Sieve-Kamala Markandyaya
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(All these books are available in digital form in the Centre)
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Assignment 4: Read any one of the books (Education related) given below and make a
6-page summary report

1. Medium of Education(The Selected Works of Gandhi)VVol. 6, Navajeevan
Publication

1. Democracy and Education —John Dewey, Emereo Publication
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Pedagogy of the Oppressed- Paulo Fiere, Bloomsbury,

A Brief History of Time - Stephen Hawking, Random House

Fall of a Sparrow - Salim Ali, Oxford Publication

Education and World Peace in Social Responsibility - Krishnamurthi J.,
Krishnamurthi Foundation

National Curriculum Framework(2005) - Ministry of Human Resource
Development National Policy on Education (2016)- Report of the Committee
for Evolution of the New Education Policy, Government of India, 30/04/2016 8.

Civilisation and Progress: In Crisis in Civilisation and other Essays — Tagore,
R., Rupa & Co.

RTE Act, 2009
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Assignment 5: Critically review a book of your choice

Procedure of critically reviewing a book

In a critical analysis of a book, we need to analyse its merits and limitations. Go through
the book and understand it properly. Read it again to identify what is good. After deciding
what is not good, think of what makes the book better and these are the suggestions. To
give a critical review, use the following organiser. Include all the four headings and

understand what should be placed in these headings.

Introduction State the title of the book, the author’s name, and the date of

publication.
Outline the main ideas of the book.
Identify the author’s thesis.

State your own thesis statement and your main idea about the
work.

The book ‘x’ by ‘y’ is an excellent story because the author....
The content is informative and insightful because the author....

Summary Briefly describe the main ideas of the book, which should

include the who, what, where, when, why, and how aspects.
Discuss the structure and style of the narration.

The book is about.... The author deals with.... The characters
are.... The theme is.... The story/narration is developed.... The
author concludes ....

Analysis Critically state the merits and limitations of the book.

Explain your ideas with specific examples from the book
Assess whether the author has achieved his /her goal.
(see whether the book is focused, understandable, persuasive,
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clear, informative, original, exciting, interesting, well-written,
directed at the appropriate audience, meeting the purpose, well
researched, and includes appropriate ideas/ conclusions,
examples, and more. The analysis should be of several
paragraphs).

Conclusion Restate your thesis in new words.
Summarise your main ideas with new and strong words.
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5.2 EPC -3 Critical Understanding of ICT

The student teachers are expected to complete the following under this course I.

Theory Test (Based on the syllabus prscribed)-10 Marks
ii. Assignment 1-10 Marks

iii. Practical Examination -30 Marks

I. Test based on theoretical content: One test based on the prescribed syllabus will be
conducted during the first contact programme by the study centres. The test will be
conducted for 20 marks and will be reduced to 10 marks. The pattern of the questions will
be as follows:

1. Short answer type questions 5 -5x 3 =15 Marks

2. Objective type questions 10 - 10x% =05 Marks
Total = 20 Marks

Il. Assignment: The student teachers are expected to prepare one assignment out of
the following:
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Assignment 1: A study of the use of technology in schools for academic and co-academic
purposes

Step 1: Identify the objectives of the study: to understand the uses of technology in schools.
Step 2: Identify five schools for your study and take permission from the authorities.

Step 3: Collect data about the use of technology in these schools using the following
guestionnaire

1. What are the ways in which you use technology in yours schools?
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Academic Purposes( teaching, planning for teaching, assigning homework, evaluation, follow up
activities, clarifying doubts of students, promoting academic contacts, Intra school teacher —
teacher academic dialogue, inter school teacher — teacher academic dialogue, conferences, finding
academic resources, preparing audio lessons, prepare audio visual material, teacher evaluation and
any other)

Co-academic Purposes: Preparation of school time table, conducting assemblies, meeting
notices, etc
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Assignment 2

Prepare a plan for your teaching based on TPACK framework

TPACK framework builds on Schulman’s (1987, 1986) descriptions of PCK to describe how
teachers’ understanding of educational technologies and PCK interact with one another to
produce effective teaching with technology. In this model there are three main components of
teachers’ knowledge: content, pedagogy, and technology. Equally important to the model are
the interactions between and among these bodies of knowledge, represented as PCK, TCK
(technological content knowledge), TPK (technological pedagogical knowledge), and
TPACK. Read more referring to the following links.

https://www.citejournal.org/volume-9/issue-1-09/general/what-is-technological-
pedagogicalcontent-knowledge

https://www.researchgate.net/publication/
241616400 What _Is_Technological Pedagogical Content_Knowledge

Procedure: Identify a topic from the subject you are teaching for a particular class
» Choose the appropriate Content knowledge

» Choose the appropriate Pedagogic knowledge

+ Identify an appropriate technology keeping in mind the above two aspects.
Prepare a report with the following sub titles

» Topic selected, Content knowledge, Pedagogic knowledge, Technology support,
Justification for the technology support chosen.
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https://www.researchgate.net/publication/

Assignment 3

Sharada Education Society, Mangalore has conducted a test for 25 children in 5 subjects

— Kannada, English, Mathematics, Science and Social Science. The children are represented
by their roll number as 101, 102, 103,.......125. Taking all subjects into account, imagine the
highest score to be 98 and the lowest score to be 25. Fill the other scores as per your choice.
Represent the total data on an Excel sheet. Based on the data calculate the following.

1. The average score in each subject
2. The average score of each student

3. The overall performance of the class

Tips to calculate the average:

1. Click a cell below, or to the right, of the numbers for which you want to find the
average.

2. On the Home tab, in the Editing group, click the arrow next to = AutoSum, click
Average, and then press Enter.
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Assignment 4:

The National Sports Union is an association with 1050 members. Different members are
interested in different sport activities. 280 of them are interested in cricket, 321 are
interested in foot ball, 180 are interested in indoor games, 89 are interested in volley ball
and the rest in various other miscellaneous games. Represent this data on a pie chart. Also,
represent the same data on a bar graph. Which graph gives you better information. Why?

1. In your spreadsheet, select the data to use for your pie chart. ..

2. Click Insert > Insert Pie or Doughnut Chart, and then pick the chart you want.
3. Click the chart and then click the icons next to the chart to add finishing touches:
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Assignment 5:

Select a topic of your choice to suit your classroom needs. Browse the internet and prepare a
four page booklet to provide interesting and attractive information on the topic.

Tips:
Browse the internet.

Include pictures, charts and animation
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Assignment 6
Prepare a presentation to include 10 slides on any one of the following topics

1. Greenhouse effect
2. Solar system
3. Wild life of India
4. Rabindranath Tagore
Tips:
Browse the internet.

Include pictures, charts and animation if possible
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Assignment 7
Select a topic of your choice and prepare a digital concept map
Tips:
Collect information on the topic you have selected.
Group the information and organise it in the form of a map
Eg: Indian war of independence: period, causes- types; results.
Put them in boxes
Connect them meaningfully with links.
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I11. Practical Examination:

There will be a practical examination for 30 marks during the second contact programme.
This will be conducted by the study centres. The student teachers are expected to be prepared
to show their competencies for tasks related ICT in education as per the syllabus. Some

examples are given below:

Test 1

Study the following passage and edit as indicated.
a. Centre the title and colour it with red and make it bold
b. Textwrap the contents to align left

c. Justify the text right and left

The Jackal and the Drum

One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
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which was lying near a tree./As strong fields blew, the branches of the tree got rubbed against
the drum. This made a strange noise/He continued his search for food, and near the drum he
found sufficient food and water
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Test 2
Study the text and edit as indicated

a. Change the title to title font
b. Break the lines at the /mark and number them as 1,2,3
c. Justify the text on either side

The Jackal and the Drum

One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
which was lying near a tree./As strong fields blew, the branches of the tree got rubbed against
the drum. This made a strange noise/He continued his search for food, and near the drum he
found sufficient food and water.
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Test 4

Study the text and edit as indicated
a. Underline and highlight the title
b. Break the lines at the /mark and prefix with bullets
c. Justify the text on either side
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The Jackal and the Drum

One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
which was lying near a tree./As strong fields blew, the branches of the tree got rubbed against
the drum. This made a strange noise/He continued his search for food, and near the drum he
found sufficient food and water.
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Test 5
Study the text and edit as indicated
a. Create a page of 21 x 14 cm
b. Centre the title and enlarge the font to suit the paper size selected

c. Remove the text and centre the picture

The Jackal and the Drum
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One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
which was lying near a tree./As strong fields blew, the branches of the tree got rubbed against
the drum. This made a strange noise/He continued his search for food, and near the drum he
found sufficient food and water
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Test 6

Create a table with two columns and four rows and enter the name and age of four of your
family members.
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Test 7

You are given a table below. Edit as indicated
1. Equate all the columns
2. Change the border design
3. Add arow at the bottom
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Test 8
You are given a table below. Edit as indicated
1. Equate all the columns

2. Highlight the column headings

3. Add a column at the end and give the heading grst
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Test 9

You are given a table below. Edit as indicated
1. Merge the second and the third columns
2. Change text direction and centre the text
3. Highlight the text with yellow color

I I I ——
I N N ——
I I I D—
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Test 10
The organisation chart of an educational institution is given below. The levels are indicated

by color. Link them to give a meaning ful chart.

| Principal | | Science Tteacher - 2 N I Teaching staff |
‘ Science teacher - 1 \ Office Assistant ‘ Maths teacher - 1
Maths Teacher-2 [ Helper h Kannada Teacher

|

Non-Teaching Staff LibEEviEn
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Test 11

Prepare a mind map to include the following:
» Elements are grouped as metals and non metals
» Metals are solids, lustrous, good conductors of heat and electricity
» Non metals are brittle, soft and poor conductors of electricity
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Test 12

Draw two straight lines and draw three circles between the lines touching them at the top and
bottom.
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Test 13

In a 14 x 21cm page prepare a title page in blue colour for the book “The Great History of
India in pictures “ written by Dr. Chandrashekar. The book is with Landscape orientation.
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Test 14

Edit the below text as mentioned
v’ Insert “The Great Jackal” as header
v"Insert Page number at the bottom right of the page
v" Align the text between the margins.

One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
which was lying near a tree./As strong fields blew, the branches of the tree got rubbed against
the drum. This made a strange noise/He continued his search for food, and near the drum he
found sufficient food and water.
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Test 15
Edit the text as indicated
v Insert the watermark “strictly confidential” diagonally

v Justify the text between the margins
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One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
which was lying near a tree./As strong fields blew, the branches of the tree got rubbed against
the drum. This made a strange noise/He continued his search for food, and near the drum he
found sufficient food and water.

One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
which was lying near a tree./As strong fields blew, the branches of the tree got rubbed against
the drum. This made a strange noise/He continued his search for food, and near the drum he
found sufficient food and water.

One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
which was lying near a tree./As strong fields blew, the branches of the tree got rubbed against
the drum. This made a strange noise/He continued his search for food, and near the drum he
found sufficient food and water.

One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
which was lying near a tree. / As strong fields blew, the branches of the tree got rubbed
against the drum. This made a strange noise/He continued his search for food, and near the
drum he found sufficient food and water.

One day a Jackal called Gomaya was vey hundgry, and was wandering about in search of
food. / After sometime, he wandered out of the jungle he lived in, and reached a deserted
battlefield./ A battle was fought there recently. The fighting armies had left behind a drum,
which was lying near a tree./As strong fields blew, the branches of the tree got rubbed against
the drum. This made a strange noise/He continued his search for food, and near the drum he
found sufficient food and water.
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Test 16

Write a leave letter to you Principal requesting for a week’s leave. Include in it, the signature
line, time and date.
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Test 17

Prepare three different decorative titles with different colours for the following text using
Word Art

My Great School
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Test 18

Prepare the following three slides using a power point program. Prepare a slide show.
Slide No. 1

Environmental pollution

Air pollution
Slide No. 2——— What is air pollution?
Slide No. 3———— Causes of air pollution
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Test 19

Rita’s performance in two tests in English, Kannada, Science, Maths and Social Science
are as follows.

Test 1: 50, 58, 80, 74 and 59

Test 2: 60, 62, 88, 76 and 75.

Represent the data on an excel sheet
Draw a graph to compare her performance
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Test 20
Find the sum of 2356, 3498, 5689, 2256 and 23456 using Excel program.
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Test 21

The score of 20 students in the English examination is as follows

67, 48, 88, 40, 87, 76, 66, 68, 38, 89, 55, 66, 78, 56, 50, 49, 69, 68, 47, 68,
Find the average score using Excel program

Find the difference between the maximum and the minimum score
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Test 22

Following are the scores obtained by 20 students of Class 9 in Science

67, 84, 88, 40, 87, 76, 66, 68, 38, 89, 55, 77, 78, 56, 50, 99, 69, 68, 47, 68,
Using Excel, find the average of the scores Select the top five values with
the same program
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Test 23
Prepare a time line chart to indicate your teaching of lessons 1 to 5 of your subject during the

period June to September.
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Test 24
Draw a pie chart using Excel to indicate the following data
Great Indian School has 600 students. 228 of them are interested in football, 156 in basket

ball, 28 in indoor games and the rest in cricket.
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Test 25

Ramesh is given special coaching in English. His performance in five tests before and after
the coaching is as follows.

Before coaching scores: 28, 33, 35, 42, 34

After coaching scores: 44, 58, 65, 73, 79

Make a pictorial representation of the scores using Excel
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Test 26
Rainfall in the four quarters of a year in Bangalore is as follows
First Quarter: 6mm

Second Quarter: 8mm

Third quarter: 5mm

Fourth Quarter: 3mm

Represent the data graphically

*kkkhkhkhkhhkhkikkx
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Test 27
Given below is the picture of a solar system.

Prepare two slides to describe them in the best possible way.

*khkkkikkkkikkikk

Test 28
Prepare two slides to describe the following in the best possible way.

Militarism, Alliances, Nationalism, Imperialism are the causes of First World War.

*khkkkkkkhkhik

Test 29

Draw a triangle and inscribe a circle in it. Name the three corners of the triangle.

*khkkkkhkkkkikkk

Test 30
Prepare a timetable for your school for one day using excel.

*khkkkkhkkkkikkk

Test 31

You will find a passage below:

My son starts school today. It is all going to be strange and new to him for a while and | wish
you would treat him gently. It is an adventure that might take him across continents. All
adventures that probably include wars, tragedy and sorrow. To live this life will require faith,
love and courage.

« Copy the passage given

» Justify the paragraphs.

* 5 line spacing for 1st paragraph.

» Use numbering to the sentences in the second paragraph. ( Insert till 5)
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» Use of Drop Cap.
» Inserting 5 x5 table and shading the first row.
» Insert an Octagon and write your name in the center.

*kkkikkkkikkkik

Test 32
The followingTime-Table
Day, Periodl, Period Il. Period Il1, Period IV, Subjects

1. Create margin at the top &
bottom 1.1 inch and right & left
1.5inch

Create landscape orientation & A4 paper size
Insert Period 111 column after Period Il

Insert Thursday row bellow Wednesday row
Insert page number center align and Arial font

Insert watermark “Hello world”

N o gk W

Table font time’s new roman and 13 size

*kkhkhkhkhkhhkhkkikkx

Test 33

So dear Teacher, will you please take him by his hand and teach him things he will have to
know, teaching him — but gently, if you can. Teach him that for every enemy, there is friend.
He will have to know that all men are not just, that all men are not true. But teach him also
that for every scoundrel there is a hero, that for every crooked politician, there is a dedicated
leader.

1. Copy the Paragraphs and Paste in new document.
Keep 2/2 inches left and right indent.

2
3. Insert “Lincoln’s letter” as header and page number in footer.
4

Insert “Advice to teachers” in right margin of document in vertical
alignment orientation.

*khkkkkhkhkkkikkikk

Test. 34

a) Make the three blank pages where 1st and 3rd page are in portrait orientation
and 2nd pages is in landscape orientation.

b) Give the different header and footer within a document.
c) Set the watermark “Operator Google”.

d) Save your document with password to open

*khkkkkhkkkkikkikk
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Test. 35

Copy the paragraph given below and perform the following task.

Teach him if you can that 10 cents earned is of far more value than a dollar found. In school,
teacher, it is far more honorable to fail than to cheat. Teach him to learn how to gracefully
lose, and enjoy winning when he does win.

Teach him to be gentle with people, tough with tough people. Steer him away from envy if
you can and teach him the secret of quiet laughter. Teach him if you can — how to laugh when
he is sad, teach him there is no shame in tears. Teach him there can be glory in failure and
despair in success. Teach him to scoff at cynics.

a) Make initial letter of the first paragraph big (i.e. that covers 3 lines) and change it
60 size, ‘Arial Black’ font.

b) Make five lists of numbering.
c) Make the five list of bullets having hand symbol.
d) Keep a footnote to any one of the word of the first paragraph.

e) Give a heading and Centralize the heading of your document.
*kkhkhkhkkhkhkhkikikk

Test. 36 A paragraph is given below.

Teach him if you can the wonders of books, but also give time to ponder the extreme mystery
of birds in the sky, bees in the sun and flowers on a green hill. Teach him to have faith in his
own ideas, even if every one tell him they are wrong.

Try to give my son the strength not to follow the crowd when everyone else is doing it. Teach
him to listen to every one, but teach him also to filters all that he hears on a screen of truth
and take only the good that comes through.

Teach him to sell his talents and brains to the highest bidder but never to put a price tag on his
heart and soul. Let him have the courage to be impatient, let him have the patient to be brave.
Teach him to have sublime faith in himself, because then he will always have sublime faith in
mankind, in God.

1. Bold the second line of text.
Underline the first line of text.
Align the fourth on the right side of the page.

2
3
4. Change the first line to italics.
5. Change this line to 24pt.

6

Change this line to Verdana font.

*kkhkhkhkhkhhkhkikkx
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Test. 37 A paragraph is given below.

Teach him to sell his talents and brains to the highest bidder but never to put a price tag on his
heart and soul. Let him have the courage to be impatient, let him have the patient to be brave.
Teach him to have sublime faith in himself, because then he will always have sublime faith in
mankind, in God.

1.

2
3
4.
5
6
7

Center this line.

Add a bullet to this line.

Copy this line three times. (Do not just type it again.)
Make this line Bold and 16pt.

Center and underline this line.

Change this line to Arial font in italics.

Make this line Comic Sans font, 18pt, Bold and underlined

*kkhkhkhkhkhhkhkkikkx
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7. Guidelines for Practical Components
Kannada Version

6.1 Guidelines for Practical Component 1: Core Courses related practical
component — Kannada Version
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3 f&@éa @mﬁ T8 ToBoD mmmm @mmﬁﬁ wmzﬁa‘m cﬁm@ 55 eIt
“ez m@ﬁ TBREN C3TOTOTTR @mﬁda‘i@e a’bm?’me %8&3&&@0&% 2R, m&om
&raem@dd@e;mﬁ 2”7 Qo TeOTL. @a@m 55 doeef BRET. éoﬁ"’m msm
QTP 0POZT0ES fasﬁg SBHPTH, %@@damﬁ o O3WE WTI, ’zé%m
3O0NIY DO V=N SRR 3ReBOOT JReBT “557? QONT
2ONTT, T AR, TRN B0% BOMB/ITI  TBANVWET.” T, ET0Z O
BRIOTY T HodT. TONTRMVTON CITP[TOTIR BRF TWNR ATV WRII e IR
TODIROW BREIDEED DO ToTD SVTDI), TFed, DQTIN, IR T, IS,
SReRT IRRSe ¥NTY VYOT I IPOTWON IJF e DRWTI 3eeT BRI
TR TLRTEIC TRCTTV.

0ROFTY RRTRTY’-ARTHT TIIIVN WOR0MT WIT 3 8CN0T

3 IBWOTY T, BeBIT 1T PuSoH, ITLHIH?
33, BeBITY AT, BRCLIPYTD DTTTHL IBDTONE?
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83, ReBITY 2T, ATF N DTTIR IEQTBONE?
AW IT, VeIIOOW TJenk T2

QWER, TT, WEDIER, DI FOWOT?

AT, LOTINS II, FOBINTEI?

2. ‘wsé-wss 3ROR Ny, BB DRI

TSR WO mséw@ommol BRTUONT. ef)zsmol a) z%mqﬁ OPERIVREHOT mséw@odzs
39 BREITOT JIJNROR GwBdA.

QISP AT O B8R

AWIBNBTOR eV IR

MPT MHPHT MPHT B[N0 HPITORT BRI 9N
5%15 TONET JReROT?

303 EYT TOYMROD

RVO-TBRY &Jsgcs nO-NOOIN0LD

IS BHATT WEP-WENY TZRTTBH TFTLOO0D

=8, TONET ZeeRDT?

‘T, TOWET IReRBOT-T T 25¢0T, ¥BT ZCWOT

8 TBF T BMende LOWE 03T TSR, STLHIT?
To LAT = wéas%&oé QT TN aps‘%mmﬁ?

SO LOT @ TJBZF DI, 9T, T BRCDINTE?
QOBITC VIS @Nswm mm L0887

3. ‘wss-zms_o; é.rao@rieémq BeMen wz;aszjmeb

TR WO msﬁowwm dé.racscmﬁd. @wmq YA aémeln ORPTRPRBNLOR msss@oms
3SR eudthm IJnen wwgda

@fm@ﬁéé eV,  QYOReoBR T, mdséé o3, e&w@oﬁw BB
mamo@ﬁ on - s Elewolelay deéa@ OB ST 3B @omdraofbd
ooeﬂmm @5@% B3N 9TTIT OO €0 %ecﬁﬁ@ém WORAOR 3BT DO
useuofn 3833500 dadofm@d Eod eﬁcsm TDBFRY, @wmddm TROOTVT T
an'imﬂab NW  AING wom@sﬁﬂ @ommweoja %%@3@ NONOjDD DRI mcéd
f&@rﬁ@cmo@ﬁ AIR, BB zﬁesﬁ@ém uomasw 3Be3mon eﬁoiam@d f&w@d QDR
JIRTITD TR mio 3BWI), eﬁcgagd R0TT B e%scﬁ%aaé% @oamm @om
@@FM@%@%&@@. (’;o@ﬁdod,@ 33 @@S%J%om OTTOT) QB VT AINY T
BRBZ, SPCDWPTOTT VI, [IPIBV I BHFD0BOI; QOIT ©FYOTT IOONYOT
33T TIRER VT, LT TOIPMTT’ HOWITIE & £3eTCN HOQTVT FVTE.

TII0H IONSOD IWAFTTY  THIYT RIT DHOW TOTOZ  TBHOT-TTOF WS
RFOFT T INAT.

B3 TT, TTOWD OIPT WOBNIR, IILATTI?

A WeRITIT SROTBREDNAPNOT 83 mécs AT/OD IJert aps‘%mﬂd?

A WeRTTTYT SROTREMIND 83 m;éd DTORBJZ, Tert BRCLNTH?

TIT XTI on YIT WNST ATWODNYR, IR STZTW?
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Qo3 wode 1 TR Tert LWReB” QOWTRY, WO [eTBFHR FoTH)
RBREBDT  FOIVFMTCHY BT OBN Pon=nLsesn.

Qodne3E o 2 a:»e e:so:b&oSa 20T PFTIRY, WO QY oedad BeoRnYR YmRTTH
ERR.

TOT I: LT O PYATB, B0, BRRERE,

xO3 2: aﬁa RATBZ, ég@ @CSU mozmm rioo;%

®o3 3: a‘é)so e@ro%wm 2B TDRTD D8O &rao@mﬁ BBN NI TOA.

TOB 4: BITT T wmoswm WBT DR 000N FROBNIN NWTOTTH FRR.

DodpeZ o 3 @ VNS JYITINYY IR TTEIR 20TRY, L0 @ YNGR, TT03
WBoN0.

Assignment 3 : Read any one of the books given below and make a summary report in
about 6 pages.

The Elephant, the Tiger and The Cell phone-Shashi Tharoor, Penguin, India
Running in the Famiy-Michael Ontage, Bloomsbury, London

Interpreter of Maladies-(Title Story) JhumpaLahari, Mariner Books
Malgudi days —R K Narayan

Discovery of India- Jawaharlal Nehru

My Experiments with truth-Mahatma Gandhi

The White Tiger: Aravinda Adiga

Nectar in a Sieve-Kamala Markandyaya

DRTLZOD FIWNRE-STToD T9T0Z

10. BT B/, -0 B HF GEIAY
11.8r9Q . sodoc@
(All these books are available in digital form in the centre)

12, JIPOBROBIL —TICXJHT STOTIEH (TR0 S0P T RBRET)
13. 30 ToT (VOBNFE TBNET)
14. 2RZONI BN WOAN(BOSNFS T XFNCT)

©ooNoakwhE
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QodpeRe FoodE @ : FINT PYI INT (2808, FoWOPAT) 03VJYTOTOR WOTY, Ld
0> PYWNYRY, HoT203 WIT0.
1. Medium of Education(The Selected Works of Gandhi)-Vol 6, Navajeevan Publication

2. Democracy and Education —John Dewey,Emereo publication
3. Pedagogy of the Oppressed- Paulo Fiere, Bloomsbury,

4. A brief history of Time: Stephen Hawking —Random House
5. Fall of a Sparrow-Salim Ali, Oxford Publication

6. Education and World Peace in Social Responsiblity-Krishnamurthi J, Krishnamurthi

Foundation

7. National Curriculum Framework-2005: Ministry of Human Resource Development National
Policy on Education 2016 Report of the Committee for Evolution of the New Education
Policy, , Government of India 30/04/2016

8. Civilization and Progress: In Crisis in Civilization and other essays: Tagore R, Rupa &Co.

9. RTE Act 2009

Qodnee3E Tekhe 5 a)doe 6:503%033 20T PTIR QTIT TRRO.
QW3R TRNETSET R
QIBE B[RWHON F 0N TRNTIR, Torme NENYTR, DFeazedes.
BRTOR RYATBI), A @@r;‘m@&a@% ROV PRD. O LO TBOD ™R
ToNR NENTT), MIV3IRY, §8 IR, LWIITNTLEETNTGT TeNTLeTINTY DO

BO8R. QPYNTE A ACTWVTOT FOINLD.

QIBE [RBLY FYR FOTLATVE S[INFTIFS ARWOND, mﬁ%%@%

2003 3,8, SeDFTN,TFIT BTY0 LJONIYD, 3HRQ.

3,800 T|NL WOINTR, TOWOWA(FE CIPPYTT OB BeWIT ATW).
SeDTTL DT, TFTRHLONATYT QO mdaéf%(cjéeojo).

3,00NT, PDOZ0Z JIW, WYITPOD  WIAINTI), IBeYD (W SedIT

Q)
TTAG  oDFIACD, VYDI B 3P 0NIDHND,  ATWOD

=

SHIOINTTOT YVTOTTBNYOT BHORVLT).
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AOTV0T | BNAT/OINTR), TONHWON WTWO. W ORIV, BDOT 0IPI, DI,
Iert, o3oowen, 3E 0w TJINAY, WIVABER. TS0 TWI Tonw
ATRTHBOD  FOoND, BWFRFE Ien  TRINRNRIT D, ©TT
RTTETIONTY, DO DFeXA.

RFe[T | 80D MOENAK DI WINATDY, ToEFTmON IR, W, VPITPOPNTI),
se)@oﬁaode?e BNT NTOTTBNRLRODR TN A.
SeDTIT WTF IR/, TWHITONTONE DO OISR, § 8 Ndr AmdZTode,
L08R BpEMITBODNE, AT JICHTE YUBoE, BTVO MBI S
2ONAT OFLNYRDOMOITON)
B DY VOINTIR, 15eT 5eT WOTTOBNYY LR,

BOTYOD | 30T SPRT AW, WPITPORNTII), 8T 0¢30NY He.

QT QWTNET, TIONITOT WRIVNYOT PYI¢ %dmﬂ IVRDA.
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